TEACH THE 2016 PRESIDENTIAL ELECTION: High School



INTRODUCTION

In this Curriculum Guide there are 11 lessons to help teach this year’s Presidential election.  

Each lesson can be done independently of the others or combined as time and interest allow.

Lessons 1 through 4 are specific to the 2016 Presidential Election. 

Lessons 5 through 10 are general curricula that could be used in any year to explore the electoral process but also incorporate this year’s race.

Each lesson contains:

  
A basic assignment 

  
Teacher sheet

  
Objectives

  
Student Sheet

  
Detailed procedure

  
Enrichment activities to supplement the basic lesson

  
Assessment Criteria

  
Hard copies of all materials necessary to complete the basic assignment

  
Links to web resources for enrichment activities

 
Common Core and Massachusetts Curriculum Standards
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AUTHOR’S NOTE
I have been an educator for 35 years and like many of you struggled with how to teach this election cycle. Distinctive for negativity and unique personalities, I am also mindful of the global impact of the results. Most lessons in this unit could be adapted to any election cycle but 2A attempts to grapple with the problems, personalities, and consternation both candidates have generated.  For students (and teachers) of history, the broader context is always what frames our understanding.  And while we are not yet ready to write the history of this campaign, we can bring these tools to bear.  What choices exist? Who gets to make these choices? And what is the impact of the choices we have made upon future decisions and events? I hope those frames help us all make sense of what has often seemed insensible.

LESSON 1: EXPLORE THE CANDIDATES’ LIVES


 
HIGH SCHOOL

Location: World/US

Time Period: 1945-Present   


Grades: 8-12

Essential Questions: 
How do we get to know the individuals running for president; is it possible to get an unbiased view?
How have the candidates’ own journeys affected our understanding of who they are?
Objectives:

Students will construct a timeline of the candidates’ lives and locate key places of their lives on a world maps.

Students will explore the origins of their impressions of the two presidential candidates

Students will compare different summaries of the candidate’s lives.
Common Core Curriculum Standards

English Language Arts: Reading: Integration of Knowledge and Ideas, Grades 8-12

RI.8.7. Evaluate the advantages and disadvantages of using different mediums (e.g., print or digital text, video, multimedia) to present a particular topic or idea.

RI.8.8. Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is introduced.

RI.8.9. Analyze a case in which two or more texts provide conflicting information on the same topic and identify where the texts disagree on matters of fact or interpretation.

RI.9-10.7. Analyze various accounts of a subject told in different mediums (e.g., a person’s life story in both print and multimedia), determining which details are emphasized in each account. 

RI.9-10.8. Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is valid and the evidence is relevant and sufficient; identify false statements and fallacious reasoning.

RI.11-12.7. Integrate and evaluate multiple sources of information presented in different media or formats (e.g., visually, quantitatively) as well as in words in order to address a question or solve a problem.
Massachusetts Curriculum Standards:
World History 1 and 2; United States History 1 and 2: Concepts and Skills: 

      
Interpret and Construct Timelines

     
The Effects of Geography on the History of Civilizations and Societies

      
The Rise and Continuing International Influence of the United States

US History 2: 1877-2001



   
Contemporary America

Government Elective
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Lesson Overview

Both Hillary Clinton and Donald Trump have lived interesting lives, much of them in public.  How has the path of their lives affected who they are and what they believe in? Each person has also had ample opportunity to present his/her story to the world, authoring biographical works as well as being the subject of countless interviews, articles, and books themselves.  There is also the onslaught of media for and against the candidates.  Is it possible to know who they really are?  Do we need to know everything about them?  What information do we need to know to make an informed judgment about a presidential candidate? For a lesson that grapples with the less savory elements of this election season, please see Lesson 2A: The Elephant (and Donkey) in the Room.
Procedure
1. See what information the students know about the two candidates.  Possible questions to prompt discussion:
What job do they currently hold?

Did they see anything about the convention on?

Have they seen or heard the candidates speak?    
Read what they have written?

Have they seen any ads?  What was included in the ad—was it positive or negative?
2. Write the important details on the board.  Include positive and negative impressions of both candidates.  

3. Also ask them what they think we need to know about the people who run for president.  What information is necessary to have and what is a distraction.

4. Have them complete Part I of the Student Sheet. Discuss their answers.  Be sure to have students distinguish between facts and opinions. Is the information about each candidate something that they can measure?  Make sure they are able to cite their sources.

5. Give the class the two biographies from the candidates’ websites, world maps and have them complete Part II of the Student Sheet. Share their results. 
6. Post timelines and maps in your classroom.
7. Have the students complete Part III of the Student Sheet.  Share their results.

8. Part IV is optional but a worthwhile exercise if you have the time.  Have the students read about one of the candidates on another website. You may select a fairly neutral site (or one that at least attempts to be neutral, such as biography.com) or a site that is more partisan.  In either case, the goal is for the students to explore what information they are given and what voters need to know about the individuals who are running for president.  A partial list of website is in the Materials Needed section and on the Student Sheet.
Time Allocation: 
Part I: 10-15 minutes

Part II: 20-30 minutes 
Part III: 20 to 30 minutes 

Part IV: Optional: Time out of class to research candidate profiles
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Materials Needed

World Map, included below

Paper and Markers for Timeline

Website biographies of the candidates: (these are just a start—there is ample information out there)

http://www.cnn.com/interactive/2015/05/politics/2016-election-candidates/#Clinton
http://www.cnn.com/interactive/2015/05/politics/2016-election-candidates/#Trump
http://www.biography.com/people/hillary-clinton-9251306
http://www.biography.com/people/donald-trump-9511238
Candidate Biographies from their websites, included in Supporting Materials and also located at 
Hillary Clinton, https://www.hillaryclinton.com/page/bio/

Donald Trump, https://www.donaldjtrump.com/about/
Assessment Criteria
Did the students identify the key events of the candidates’ lives on their timelines and identify the places where the candidates’ have lived on their map?

Did the students explore the origins of their impressions of the two candidates?

Did the students evaluate the ways in which the candidates present themselves?

Did the students compare the candidates’ biographical information with other sources?

Enrichment Activities

1. Have students read excerpts from books by the candidates:

Hard Choices (Clinton)

Living History (Clinton)

The Art of the Deal (Trump)

The America We Deserve (Trump)

Do these books extend the portrait shown on the websites?

2. Have the students read books and articles about the candidates by other authors.  How can they ascertain the bias in these sources?

3. This year third party candidates Gary Johnson and Jill Stein will also influence the results.  Have students learn about their positions and biographies.
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Lesson Overview

There are two major party candidates running for president of the United States: Hillary Clinton and Donald Trump.  Both are in the news, on TV, and the subject of much controversy.  What is the truth about each person?  How can we find that out? How has each presented his/her personal story?  How does that contrast with the many versions we are given?  How can we get to the truth about the candidates?
Part I: Begin with what we know about the candidates.  

Write 3 positive words or actions you associate with Secretary Clinton:

1.

2. 

3.

Write 3 positive word or actions you associate with Mr. Trump:

1.

2. 

3.

Where did you learn about these actions or form these opinions?  That is have you heard either candidate give a speech on TV, have you read something they have written, have you seen campaign ads?

Do you have negative opinions of or know facts about either candidate?  Without listing the opinions themselves, what is your source of those opinions?

What information do you need to know about the candidates in order to decide for whom to vote?

Part II: Read What They Say About Themselves

In the Supporting Materials are the official biographies the two campaigns include on their websites.  Read them and do the following: 

1. Construct a timeline that identifies the important events in their lives.
2. Using the world map that your teacher gives you, label all of the places that Hillary Clinton and Donald Trump have lived and worked.  

3.Draw the paths of their lives.

4.Where have their lives crossed paths?  Do they have any other things in common?

5.What has been different in the lives of the two candidates?  How might these differences account for their current view of the world?
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Part III: The Official Stories

Again consider the two official biographies from the candidates’ websites and answer these questions:

1. What is the general tone of each, i.e. are they positive portraits of the candidate or a criticism of his opponent.  Select 4 pieces of evidence from each biography to defend your answer.

2. What does each person present as major accomplishments?  Why do you think these are emphasized?  Are these important qualities for a president?  Why or why not?

3. What aspects of their personal lives do they include?  

4. Does either person go negative, either by criticizing his/her opponent or admitting to personal weakness?  Why did s/he make this decision?

5. What facts do you need to help you decide for whom to vote?

Part IV: Compare and Contrast

Use one of the websites below, or get another approved by the teacher, and read a different brief biography of one of the two presidential candidates.  Consider the following as you read:

1. To what extent did the biography you read about the candidate agree with the candidate’s own story?

2. In what ways was it different?  Were there additional facts included or some information omitted?  How did this alter your impression of the candidate?

3.Was the altered information important criteria for electing a president?

Websites with Candidate Biographies

http://www.cnn.com/interactive/2015/05/politics/2016-election-candidates/
http://www.biography.com/search?query=presidential%20candidates%202016
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Bios from Campaign Sites: Hillary Clinton, https://www.hillaryclinton.com/page/bio/
Hillary Clinton has served as secretary of state, senator from New York, first lady of the United States, first lady of Arkansas, a practicing lawyer and law professor, activist, and volunteer—but the first thing her friends and family will tell you is that she’s never forgotten where she came from or who she’s been fighting for.

Hillary grew up in a middle-class home in Park Ridge, a suburb of Chicago. Her dad, Hugh, was a World War II Navy veteran and a small-business owner who designed, printed, and sold drapes. Hillary helped with the family business whenever she could.

Hugh was a rock-ribbed Republican, a pay-as-you-go kind of guy who worked hard and wasted nothing.

Hillary’s mother, Dorothy, had a tough childhood. She was abandoned by her parents as a young child and shipped off to live with relatives who didn’t want to raise her.

By age 14, Dorothy knew the only way she’d get by was to support herself, and she started working as a housekeeper and babysitter while she went to high school. Her mother’s experience inspired Hillary to fight for the needs of children everywhere.
Hillary’s childhood was very different from her mother’s. Her parents built a stable middle-class life. Hillary attended public school and was a Brownie and a Girl Scout. She was raised a Methodist, and her mother taught Sunday school. On a trip to Chicago with her youth ministry, Hillary got to see Martin Luther King Jr. speak—this sparked her lifelong passion for social justice.

After graduating high school, Hillary attended Wellesley College, where she became more involved with social justice activism. By the time she graduated, Hillary had become a prominent student leader—she was elected by her peers to be the first-ever student speaker at Wellesley’s commencement ceremony.
After college, Hillary enrolled in Yale Law School, where she was one of just 27 women in her graduating class. While attending Yale, Hillary began dating one of her classmates, Bill Clinton.

After law school, Hillary didn’t join a big law firm in Washington or New York. Instead, she went to work for the Children’s Defense Fund, going door-to-door in New Bedford, Massachusetts, gathering stories about the lack of schooling for children with disabilities. These testimonials contributed to the passage of historic legislation that required the state to provide quality education for students with disabilities.

This commitment to public service and fighting for others—especially children and families—has stayed with her throughout her life.
After serving as a lawyer for the congressional committee investigating President Nixon, she moved to Arkansas where she taught law and ran legal clinics representing disenfranchised people. She co-founded Arkansas Advocates for Children and Families, one of the state’s first child advocacy groups.

On October 11, 1975, she married Bill in a small ceremony in Fayetteville, Arkansas.

As first lady of Arkansas, she was a forceful champion for improving educational standards and health care access.

And she and Bill started their own family when their daughter, Chelsea, was born in 1980.

Bill was first elected president in 1992 and re-elected in 1996.

As first lady, Hillary tenaciously led the fight to reform our health care system so that all families would have access to the care they need at affordable prices. When the insurance companies and other special interests defeated that effort, Hillary didn’t give up. She worked with Republicans and Democrats to help create the successful Children’s Health Insurance Program, which provides health coverage to more than 8 million children and has helped cut the uninsured rate for children in half.

In 1995, Hillary led the U.S. delegation to Beijing to attend the U.N. Fourth World Conference on Women, despite being told by some officials not to go. She gave a groundbreaking speech, declaring that “human rights are women’s rights, and women’s rights are human rights once and for all”—inspiring women around the world.
In 2000, Hillary was elected to the U.S. Senate.
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After the terrorist attacks of September 11, 2001, Hillary pushed the Bush administration to secure $20 billion to rebuild New York and fought to provide health care for responders who were at Ground Zero. Hillary worked across the aisle to expand TRICARE, giving members of the Reserves and National Guard and their families better access to health care.

When Congress wouldn’t do enough for rural areas and small towns, Hillary didn’t back down. She launched an innovative partnership in New York with eBay and local colleges to provide small businesses with tech support, microloans, and training programs to sell their goods online. She helped expand broadband to remote areas of the state, and she launched Farm-to-Fork, an initiative to help New York farmers and producers sell their products to New York’s restaurants, schools, colleges, and universities.

In 2008, Hillary ran for president.

When she came up short, she gave a powerful speech thanking her supporters and threw her support behind then-Senator Barack Obama. She campaigned hard to make sure there was a Democrat in the White House.

And when President Obama asked Hillary to serve as his secretary of state, she put aside their hard-fought campaign and answered the call to public service once again.

After eight years of Bush foreign policy, Hillary was instrumental in the effort to restore America’s standing in the world. Even former Republican Secretary of State Henry Kissinger said she “ran the State Department in the most effective way that I’ve ever seen.”

She built a coalition for tough new sanctions against Iran that brought them to the negotiating table and she brokered a ceasefire between Israel and Hamas that ended a war and protected Israel’s security. She was a forceful champion for human rights, internet freedom, and rights and opportunities for women and girls, LGBT people, and young people all around the globe.

In 2014, Hillary took on a new role: grandmother to Chelsea’s daughter, Charlotte Clinton Mezvinsky. And this June, she welcomed her grandson, Aidan Clinton Mezvinsky, to the family too. Nothing makes her prouder or happier than spending time with them.

LESSON 1







SUPPORTING MATERIALS

Donald Trump, https://www.donaldjtrump.com/about/
Donald J. Trump is the very definition of the American success story, continually setting the standards of excellence while expanding his interests in real estate, sports and entertainment. He is a graduate of the Wharton School of Finance. An accomplished author, Mr. Trump has authored over fifteen bestsellers, and his first book, The Art of the Deal, is considered a business classic and one of the most successful business books of all time.

During the 2014 political cycle, Mr. Trump was a top contributor and fundraiser for Republican efforts. Mr. Trump also campaigned across the country, with each candidate winning by a record margin.

Mr. Trump has over 7 million followers on social media. He frequently uses this platform to advocate for Conservative causes, Republican candidates and to educate the public on the failures of the Obama administration. Mr. Trump appears on Fox and Friends on Monday mornings and devotes much of his time to media interviews in order to promote a Free Market, the importance of a strong family, a culture of Life, a strong military and our country’s sacred obligation to take care of our veterans and their families.

Mr. Trump has long been a devoted supporter of veteran causes. In 1995, the fiftieth anniversary of World War II, only 100 spectators watched New York City’s Veteran Day Parade. It was an insult to all veterans. Approached by Mayor Rudy Giuliani and the chief of New York City’s FBI office, Mr. Trump agreed to lead as Grand Marshall a second parade later that year. Mr. Trump made a $1 million matching donation to finance the Nation’s Day Parade. On Saturday, November 11th, over 1.4 million watched as Mr. Trump marched down Fifth Avenue with more than 25,000 veterans, some dressed in their vintage uniforms. A month later, Mr. Trump was honored in the Pentagon during a lunch with the Secretary of Defense and the entire Joint Chiefs of Staff.

In New York City, the Trump signature is synonymous with the most prestigious of addresses, among them the world-renowned Fifth Avenue skyscraper, Trump Tower, the Trump International Hotel & Tower, Trump World Tower at the United Nations Plaza, 40 Wall Street, and Trump Park Avenue. His portfolio includes the historic Mar-a-Lago Club in Palm Beach, Florida and his ever expanding collection of award-winning golf courses (seventeen thus far) which span the U.S from Los Angeles to New York, New Jersey, Washington, D.C., and Florida, and internationally from Scotland and Ireland to Dubai. He recently added the iconic golf resorts of Turnberry, Scotland, and Doonbeg, Ireland, to his portfolio and Trump National Golf Club Washington, DC, has been highly acclaimed. The Trump Hotel Collection has grown to include properties in Chicago, Las Vegas, Waikiki, Panama and Toronto in addition to Trump SoHo/New York and the acclaimed Trump International Hotel & Tower on Central Park West which once again won the coveted Mobil Five-Star Award as well as the Five Star Diamond Award from the American Academy of Hospitality Sciences. The Trump International Hotel & Tower Chicago was awarded the #1 Hotel in the US and Canada by Travel & Leisure Magazine. Recent acquisitions include the iconic Doral Hotel & Country Club (800 acres) in Miami, and the historic Old Post Office Building in Washington, D.C. which is being developed into a world class luxury hotel. Seen as a generational asset by the Trump family, the redevelopment plan will infuse the building with new life. Groundbreaking was in July of 2014.

Mr. Trump is the Emmy-nominated star and co-producer of the reality television series, “The Apprentice” which quickly became the number one show on television, making ratings history and receiving rave reviews and world wide attention. “The Celebrity Apprentice” has met with great success as well, being one of the highest rated shows on television. The Apprentice’s record fourteenth season premiered in January, 2015. “You’re fired!” is listed as the third greatest television catchphrase of all time. In 2007, Mr. Trump received a star on the Hollywood Walk of Fame, and he is among the highest paid public speakers in the world. The Apprentice has raised over $15 million for charity.

Mr. Trump was born in Queens, New York. He is married to Melania Trump and father to Donald Trump Jr., Ivanka, Eric, Tiffany and Barron. He is a proud grandfather of seven.
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Lesson 2: WHAT ARE THE ISSUES?       




HIGH SCHOOL

Location: United States

Time Period: Current Events
  

 Grades: 8-12

Essential Question: What are the important issues in the 2016 campaign and how does each candidate propose to address them?

Objectives:


Students will identify the major issues in this campaign.


Students will research each candidate’s position on at least one issue.


Students will investigate any factual misrepresentations by both candidates
Common Core Standards

English Language Arts: Anchor Standards: College and Career Readiness for Reading, 8-12

Integration of Knowledge and Ideas

7. Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively, as well as in words.1
8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the relevance and sufficiency of the evidence. 

9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the authors take. 

English Language Arts: History/Social Studies: Key Ideas and Details, 9-12

RH.9-12.1. Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.

RH.9-12.2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary of how key events or ideas develop over the course of the text.

Massachusetts Curriculum Standards:
US History 1: Revolution to Reconstruction

      
Basic Framework of Democracy and Concepts of American government

US History 2: 1877-2001

      
America’s Growing Role in International Relations

      
Contemporary America

      
Impact of Sectionalism on American Life and Politics

Explain the basic function of the government in the US economy

Government elective
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LESSON OVERVIEW
This election is very important.  There are many problems facing the nation and the next president will have to figure out how to solve them.  Do Donald Trump and Hillary Clinton agree on what the problems are? How does a sense of the problem affect what they present as the appropriate approaches to solve these problems?  To what extent do they even believe that government should be part of the solution?  Furthermore, how much do we trust the information we hear from the candidates?  And why has this norm become acceptable in American politics? 

Procedure
1. Brainstorm about problems the country is currently facing.  List any issues the students identify on the board. Probe further.  For whom are these issues?  Are they spread evenly or equitably across American society?  Some questions to prompt discussion:  Is everyone worried about health care?  Gas prices?  Illegal immigrants?  The cost of a college education? Gun rights? What causes the variation in these concerns? What do they worry about the most? 

2. For each problem they identify, try to generate possible solutions.  Should the problem be one addressed by the government in Washington? At the State Level? Locally?  Is it even the government’s problem?  

3. Do Part I of the Student Sheet. What do they see as the role of government? What is the difference between politics and government?
4. What do they know about the two candidates’ position on any of these issues?  How did they learn about these positions?  Again write responses on the board.

5. Divide the class into groups and assign each group one of the issues to explore.  Starting with the candidates’ own websites as well as a more ‘neutral’ source, have each group explore the candidate’s position on one of the following issues:
National Security and Defense

The Economy

Energy and the Environment

Education

Immigration

Health Care

6. You may choose to look at additional or different issues, depending on time and interest. 

Give out Student Sheet. Have students complete Part II.  To explore the ‘accuracy’ of information, you might want them to consider the bias, even of seemingly objective sources: http://opinionator.blogs.nytimes.com/2016/03/09/googling-is-believing-trumping-the-informed-citizen/?smprod=nytcore-iphone&smid=nytcore-iphone-share
7.Allow each group time to do research and present its findings.
[NB: Please note there is a distinct lesson, 2A, to consider the unique nature of both candidates, The Elephant (and Donkey) in the Room should you wish to consider these in more depth with your students}
Time Allocation: 
30-40 minutes plus time out of class to look at websites.  Time to share results depending on presentation format.
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Materials Needed Access to websites, in particular their position on key issues
https://www.hillaryclinton.com/issues/
https://www.donaldjtrump.com/positions
Hear them speak, https://www.donaldjtrump.com/issues/
https://www.hillaryclinton.com/speeches/
Read their tweets:

https://twitter.com/realdonaldtrump
https://twitter.com/HillaryClinton
Assessment Criteria

Did the students identify the major issues in this campaign?


Did the students research each candidate’s position on at least one issue?


Did the students note any falsehoods in the candidates’ statements?
Enrichment Activities
1. Changing Their Tunes?  Both Clinton and Trump have changed their positions on any number of topics.  Have the students explore their stances on a single topic over the course of their careers. The following website tracks the candidates own statements on several  issues: 

http://www.ontheissues.org
While all politicians change their tune once in a while, Trump does more than most, http://nyti.ms/2c82Alw
How has this affected the campaign?

2. Party v. Candidate

To what extent does the candidate speak for his party?  Compare either Clinton or Trump’s positions with those of the party platform:

https://www.gop.com/the-2016-republican-party-platform/
https://www.demconvention.com/platform/
3. Place the candidates in history.  After learning their positions, have the student prepare their debate points on historical topics such as:

The Immigration Quota Legislation of 1921 and 1924

The Annexation of the Philippines after the Spanish American War

The Alien and Sedition Acts (1790s)

The Alien, Sedition and Espionage Acts (World War One)

The Sherman Anti-Trust Act (1890)
4. COMPARE THE ADS-use this site, The Living Room Candidate www.livingroomcandidate.org.  It has TV commercials from every U.S. presidential election since 1952, with background information on each one, a visual display of how each electoral college vote turned out

a) compare to current election

b) what were selling points?
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5. Conduct a mock school election.  What are the big issues for your school?  What different positions might candidates take to solve these problems?  Divide the class in half and have each group prepare to debate the big issues facing your school.  
6. Have students read press coverage of the election in the foreign press or watch the news on BBC America.  How does the perspective shift?

7. Follow the Money

Have the Students explore where the candidates are raising funds and spending their advertising dollars.  Have them consider the following

a) on what topics are the candidates placing ads

b) in what geographic locations—how does this link to the electoral college map, http://www.270towin.com/
c) what is the source of this money

d) what percentage of these ads are negative

e) how have Presidential campaigns been influenced by Citizens United (the Supreme Court decision that allowed for unlimited, undisclosed campaign contributions)

8. What is Truth?  Is it even possible to agree on the facts?  Has partisanship run so deep that voters no longer have an objective source of information?  Read The Age of Post-Truth Politics, http://nyti.ms/2bheLgr  with your students.  Identify sources of information upon which they can trust.
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There are two people running for president of the United States: Donald Trump and Hillary Clinton.  But before you consider what they stand for, what do you think the job of government is? Each person has strong ideas about how to solve the problems our nation has. But they also have ideas about the job of the government itself. 
Part I: WHAT IS THE JOB OF THE GOVERNMENT
For each of the following issues, decide if it should be under the authority on the local, state or federal government, If you don’t think the government should get involved, put it in the last column
LOCAL        
    STATE        
      FEDERAL        
   NO GOVERNMENT
1. paying for college

2. determining how much some earns for a job

3. putting out fires

4. fighting wars against other countries

5. deciding on whether immigrants can enter the country

6. deciding what we learn in school

7. keeping our food safe

8. deciding what we are allowed to eat

9. vaccinating children 

10. getting a license for your dog

11. getting a license to drive a car

12. making sure the shows on TV are appropriate

13. punishing criminals

14. determining how much some earns for a job

15. granting permission to listen to song lyrics
16. permission to drink alcohol/smoke marijuana
17. permission to sell alcohol/marijuana
18. whom an individual is allowed to marry

19. street repairs in front of your house
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Part II

The following are all issues in this campaign: 

National Security and Defense

The Economy

Energy and the Environment


Education

Immigration




Health Care

Starting with each candidate’s website, https://www.donaldjtrump.com/positions
and https://www.hillaryclinton.com/issues/ find out their official position on one of these issues or another approved by your teacher.  

Using less ‘partisan’ sources, see if you can elaborate on these positions.  

http://www.nytimes.com/interactive/2016/us/elections/candidates-on-the-issues.html
http://www.washingtonpost.com/wp-srv/politics/issueengine/issueengine.html
Do you believe what the candidates say?  Check out the accuracy of their claims at:  

www.politifact.com
http://www.washingtonpost.com/blogs/fact-checker
http://www.nytimes.com/interactive/2016/us/elections/fact-check.html?ref=politics&_r=0
Briefly summarize the issue you researched and both candidates’ positions. Be prepared to present your findings to the class. Consider the broader issue of the role of misrepresentation in the age of the internet—is it easier or harder to lie?

Lesson 2A: THE ELEPHANT (AND DONKEY) IN THE ROOM: 

THE UNUSUAL NATURE OF THE 2016 PRESIDENTIAL CAMPAIGN       HIGH SCHOOL

Location: United States

Time Period: Current Events
  

 Grades: 8-12

Essential Question: How do we approach difficult and unsavory topics with our students in ways that are meaningful and pedagogically useful?
Objectives:

Students will place this election within the context of historic understanding about the role of choice available to the electorate
Students will consider the power of narrative in determining how events are framed in election campaigns
Students will investigate the changing nature of truth itself
Common Core Standards

English Language Arts: Anchor Standards: College and Career Readiness for Reading, 8-12

Integration of Knowledge and Ideas

7. Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively, as well as in words.1
8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the relevance and sufficiency of the evidence. 

9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the authors take. 

English Language Arts: History/Social Studies: Key Ideas and Details, 9-12

RH.9-12.1. Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.

RH.9-12.2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary of how key events or ideas develop over the course of the text.

Massachusetts Curriculum Standards:
US History 1: Revolution to Reconstruction

      
Basic Framework of Democracy and Concepts of American government

US History 2: 1877-2001

      
America’s Growing Role in International Relations

      
Contemporary America

      
Impact of Sectionalism on American Life and Politics

Explain the basic function of the government in the US economy

Government elective
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TEACHER SHEET, P. 1

LESSON OVERVIEW
The two individuals who have captured their parties’ nominations are truly unlike any in US history.  And not only because one of them never held political office and the other is the first woman and presidential spouse.  Their personalities and histories are as much at issue as are their policies, perhaps even more so.  Each candidate generates passion from their supporters and dread from their opponents.

How do we make sense of these candidates and this election season as educators and as citizens? 

We suggest two broader contexts into which you might consider the candidates to help you approach this topic with your students: 

· the role of choice

· the power of narrative

A final concern, regarding the nature of truth itself, highlights two issues of this election cycle.  One is the integrity of the candidates.  The other is agreement upon common factual elements, an increasingly difficult and rare occurrence in the highly partisan climate in which the candidates operate and often perpetuate.

Procedure
1. Begin with the role of choice—history is about choices—what choices exist, who gets to make them, and what are the repercussions of the choices made. Both candidates went through an intense primary season.  What were the choices they represented when compared to their primary opponents?  Divide the class into groups and have them complete Part I of the Student Sheet. The primary party candidates listed are just a suggestion.  Please add or substitute as you see fit.

2. What are the choices we face as a nation in this election? Help students brainstorm here. Also be sure to explore how different segments of American society have different priorities so identify what issues matter to which segments of the population.  Sites like Polling Report and Pew Research give snapshots as well as information by issue and person: http://www.pollingreport.com/index.html
http://www.people-press.org/2016/07/07/4-top-voting-issues-in-2016-election/
Given the choices we have to make as a society, help them consider how each candidate represents a distinct option.  You may use the candidate’s websites, tweets, speeches, campaign rallies. Limit and/or expose your students as sensibilities allow. Complete Part II of the Student Sheet, either in small groups or as a class.

3. Well beyond the issues are the two individuals.  Part III of the Student Sheet allows you to approach what they have done and who they are.  To access how they speak and are spoken about, have students watch an hour on MSNBC or Fox News.  Their websites both contain clips from their speeches.  All of the major news outlets have ongoing political coverage.  Please guide your students in ways that feel comfortable to you and your school community.
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4. Presidential campaigns rely on strong narrative elements.  Watch this clip http://www.nytimes.com/2016/02/18/opinion/how-to-win-an-election.html?smprod=nytcore-iphone&smid=nytcore-iphone-share
with your students and have them complete Part IV of the Student Sheet.  You may want to divide the class and have each group be responsible for one of the six ‘boxes’ in the graphic organizer.  Keep track of candidate behavior and language as we get closer to November 8.  Does the content change?  Does the method of communication affect the message?

5. Truth seems to be a mutable concept in the current political landscape.  And the ability to 
    agree on the facts a diminished endeavor.  Both candidates have had their integrity      

   questioned and long before this election season.  You might want to watch Stephen 
   Colbert’s 2005 introduction to the Word, Truthiness, with your students. Complete Part V 
  of the Student Sheet.
Time Allocation: 
Part I: 10-15 minutes to introduce; research and presentation time will vary

Part II: 10-15 minutes to introduce; research and presentation time will vary

Part III: 10-15 minutes to introduce; research and presentation time will vary

Part IV: 15-20 minutes

Part V: Daily Check-ins 5-10 minutes
Materials:

Colbert’s Original Word, October 17, 2005
http://www.cc.com/video-clips/63ite2/the-colbert-report-the-word---truthiness
Michael P Lynch March 9, 2016, Googling is Believing
http://opinionator.blogs.nytimes.com/2016/03/09/googling-is-believing-trumping-the-informed-citizen/?smprod=nytcore-iphone&smid=nytcore-iphone-share
The Age of Post-Truth Politics, William Davies, August 24, 2016   http://nyti.ms/2bheLgr  
Fact Checking Websites:
www.politifact.com 
http://www.washingtonpost.com/blogs/fact-checker
http://www.nytimes.com/interactive/2016/us/elections/fact-check.html?ref=politics&_r=0
Up to date polling, Polling Report and Pew Research 

http://www.pollingreport.com/index.html
http://www.people-press.org/2016/07/07/4-top-voting-issues-in-2016-election/
The Candidates and the Issues:

https://www.donaldjtrump.com/positions
https://www.hillaryclinton.com/issues/ 

http://www.nytimes.com/interactive/2016/us/elections/candidates-on-the-issues.html
http://www.washingtonpost.com/wp-srv/politics/issueengine/issueengine.html
Constructing Political Narratives:

http://www.nytimes.com/2016/02/18/opinion/how-to-win-an-election.html?smprod=nytcore-iphone&smid=nytcore-iphone-share
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Assessment Criteria

Did students place this election within the context of historic understanding about the role of choice available to the electorate?
Did students consider the power of narrative in determining how events are framed in this campaign?
Did students investigate the seemingly changing nature of truth?
Enrichment Activities
1. There are many who are not happy with the choices we have in this election.  While it is usual to have opponents from other parties, this campaign season has seen opposition within parties.  Have students research and present opposition from within each party to its own candidates.

2.  Other times in American History have witnessed venomous campaigning— thePresidential Elections of 1800, 1828, 1860, 1884, and 1928 were pretty nasty by any metric.  Have students research the issues and personalities involved.  Compare those campaigns to 2016 and note similarities and differences. 

3. There are strong objections to both candidates.  Are the criticisms valid? Are the objections equal?  Explore the notion of false equivalencies with your students and see if it applies to the 2016 Presidential Election Campaign.

LESSON 2A







STUDENT SHEET, P. 1
The two candidates running for President are unlike any in our nation’s past.  One has never held political office.  The other is the first female candidate from a major party as well as the spouse of a former president.  Yet these details are not what make them unique.  The way they speak and are spoken about represents a new low in American politics. Differences are magnified and accelerated in rapid fire thanks to the use and misuse of media.  How can we make sense of this campaign?

Part I: CHOICES

Both candidates faced serious opposition in their primary races.

1. What were the other choices for the voters besides Clinton and Trump?

2. Your teacher will assign your group one of the following:

Ted Cruz, Bernie Sanders, John Kasich, Marco Rubio, Ben Carson

3. What were his positions on the issues?  Each has a website.  There are videos of their debate performances and speeches in front of voters. When did he agree with the person who got the party nomination? On what issues did he disagree?  Why do you think he did not get his party’s nomination? Be prepared to present your findings to the rest of the class.

Part II: MORE CHOICES

1. The candidates have staked out strong positions on many issues. Use their websites or others to determine what they would do as President.  

https://www.donaldjtrump.com/positions
https://www.hillaryclinton.com/issues/ 

http://www.nytimes.com/interactive/2016/us/elections/candidates-on-the-issues.html
http://www.washingtonpost.com/wp-srv/politics/issueengine/issueengine.html
Be sure to site the source of your information.  It would great to have hard evidence, e.g. a speech they gave on the subject. Youtube is a great resource here. Compare what you find there to videos on the candidates’ websites

2. How does each candidate represent a distinct choice on all or any of the following?:

	ISSUE*
	CLINTON
	TRUMP

	Immigration
	
	

	Education
	
	

	National Security/Fighting Terrorism
	
	

	The Economy
	
	

	Health Care
	
	


*Please substitute issues that are important to you.  These are just suggestions
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Part III: EVEN MORE CHOICES

It is the candidates’ personalities and pasts, not their policies, that seem to represent the most distinctive choice.  Most Americans (more than 50%) dislike both candidates, http://elections.huffingtonpost.com/pollster
1. What are the objections to each candidate?  Watch either candidate speak or listen to a round table on one of the cable news networks.

2. What is the source of these objections, i.e. actions and language of the candidate her/himself or what others say and do?

3. How do their supporters respond to these criticisms?
Use the two graphic organizers below to help organize this information

Hillary Clinton
	OBJECTION
	SOURCE
	DEFENSE

	
	
	

	
	
	

	
	
	

	
	
	


Donald Trump
	OBJECTION
	SOURCE
	DEFENSE
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Part IV: Stories

All campaigns try to tell a story, both about their own candidate and their opponent.  Watch this video and answer the following questions: http://www.nytimes.com/2016/02/18/opinion/how-to-win-an-election.html?smprod=nytcore-iphone&smid=nytcore-iphone-share
1. Who is the person speaking in the video? Why is he a good source to learn about presidential campaigns and stories?

2. How do stories shape/affect campaigns?

3. What is the story Secretary Clinton is trying to tell about herself? About Mr. Trump?

4. What is the story Mr. Trump is trying to tell about himself? About Secretary Clinton?

5. Who else participates in the telling of these stories for and against the candidates?

6. How do we know whom to believe?

7. We live in an ever changing world regarding technology.  What role have these changes played in this campaign? How have the candidates use of social media affected their ability to convey their message as well as those who oppose it? Both campaigns take to twitter, instagram, Facebook as well as more traditional methods of campaigning in person.

How does the medium affect the message?

LESSON 2A
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Part V: What is the Truth?

According to Politifact.com, 70% of Donald Trump’s statements contain some element of untruth. And an NBC/Wall St. Journal poll in July sited 67% of Americans found Hillary Clinton untrustworthy http://graphics.wsj.com/wsjnbcpoll/
What does this data reveal about both the candidates and the American electorate?

Between now and November 8, watch what the candidates say and do. Keep track of how each item other supports or refutes the story they are trying to tell.  You may also go back and watch and read other things they have said this year and in the past.

Use this graphic organizer to keep track:

	WHAT CLINTON SAYS ABOUT HERSELF


	WHAT TRUMP SAYS ABOUT CLINTON
	WHAT OTHER PEOPLE SAY ABOUT CLINTON

	WHAT TRUMP SAYS ABOUT HIMSELF


	WHAT CLINTON SAYS ABOUT TRUMP
	WHAT OTHER PEOPLE SAY ABOUT TRUMP


To check the accuracy of what they are each saying, please consider consulting these websites:
www.politifact.com
http://www.washingtonpost.com/blogs/fact-checker

http://www.nytimes.com/interactive/2016/us/elections/fact-check.html?ref=politics&_r=0
LESSON 3: TRACKING THE 2012 ELECTION


HIGH SCHOOL

Location: US

Time: Current Events


Grades: 8-12

Essential Question: Do the candidates’ travels affect the election results?

Objectives: 

Students will follow the campaigning of the candidates until November 8, 2016

Students will chart the candidates’ campaign stops by state


Students will identify those states that are important to the election.


Student will track the results of the election on November 8, 2016
Common Core Standards

English Language Arts: Reading: Integration of Knowledge and Ideas: Grades 9-12

RI.9-10.7. Analyze various accounts of a subject told in different mediums (e.g., a person’s life story in both print and multimedia), determining which details are emphasized in each account.

RI.11-12.7. Integrate and evaluate multiple sources of information presented in different media or formats (e.g., visually, quantitatively) as well as in words in order to address a question or solve a problem.

English Language Arts: History/Social Studies: Grades 6-8

Integration of Knowledge and Ideas

RH.6-8.7. Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print and digital texts.

RH.6-8.9. Analyze the relationship between a primary and secondary source on the same topic.
English Language Arts: History/Social Studies: Integration of Knowledge and Ideas: Gr 9-12

RH.9-10.7. Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text.

RH.11-12.7. Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

RH.11-12.9. Integrate information from diverse sources, both primary and secondary, into a coherent understanding of an idea or event, noting discrepancies among sources.

Massachusetts Curriculum Standards:

US History 1: Revolution to Reconstruction

Framework of American Democracy and Concepts of Government

US History 2:1877-2001

      The Origins and Impact of Sectionalism on American Life and Politics

      Concepts and Skills: 

Interpret and construct charts and graphs that show quantitative information

Government Elective

LESSON 3







TEACHER SHEET, P. 1

Lesson Overview

The candidates travel a great deal during the campaign.  What influences where they go and how often they visit certain places?  Why are some locations avoided and others visited several times?  These questions are relevant not only for the candidate but also for the money the campaign spends.  As a way to introduce the realities of presidential campaigns in the 21st century, students will keep track of the candidate’s campaign stops from now until the election.  Tallying the election results will be a good way to see if their visits made a difference.

Procedure
1. Introduce the two candidates and give out one of the two blank maps, either the map of the US or the Electoral College map.  You may wish to wait until you have covered the Electoral College (Lesson 7) to introduce that map.

2. What do they see as the candidates’ goals in campaigning?  Try to solicit answers that focus on the importance of meeting the voters, explaining their policies, trying to convince people that they will be a good president.

3. Provide students with the State Population and Electoral Votes Chart.  Based on that information alone, where would they expect the candidates to campaign?

4. Tell the students they will keep track of where the candidates actually go each day.  The students will take turns finding out where the candidates are and report back to the class.  They should be able to get this daily information from one of the following places: a newspaper, the evening news, or the web.  The candidates’ websites usually tell where they are each day:


https://www.donaldjtrump.com/schedule/
https://www.hillaryclinton.com/feed/
You can also keep track of the candidates at the following websites:
http://www.nytimes.com/pages/politics/index.html
http://www.washingtonpost.com/politics/campaigns
5. Have the student whose assignment it is report to the class where each candidate was the previous day.

6. Have students keep track of the candidates’ travels.  They may mark the number of visits to each state on the blank electoral map or use the State Population and Electoral Votes Chart.

7. A few times before the election, have the students check their charts/maps and complete Part I of the Student Sheet.  Discuss their results and what might explain the patterns they notice.

8. On November 7, have students complete Part II of the Student Sheet.

9. For homework on November 8, have student complete Part III of the Student Sheet.

Time Allocation

20 minutes to introduce lesson

Daily update

5 minutes for periodic check-ins (Part I Student Sheet)

20 minutes to complete Part II of the Student Sheet on November 7, 2016
Follow up after November 8—time will depend on actual election results!!
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Materials Needed

Map of US, with or without electoral votes.  
State Population and Electoral Votes Chart
Access to candidates’ travel schedule

Assessment Criteria

Did the students keep a record of the candidates’ campaign stops?

Did the students note the number of visits to key areas?

Did the students identify those states that were most important in this election?

Did the students track the results of the election?

Enrichment Activities

1. Track the travels of Melania Trump and Bill Clinton.

2. Track the travels of the vice presidential candidates, Mike Pence and Tim Kaine.
3. Track the candidates’ fundraising vis a vis where they travel, i.e. do they ‘follow the money’?
4. Does either candidate vary his message based on where or to whom he is speaking? 

Have students explore youtube, Facebook and other social media sites to see if the 

candidates vary their message by location.
LESSON 3







STUDENT SHEET, P. 1

Your class will be keeping track of where the candidates go between now and Election Day, November 8, 2016.  Keep your records up to date. 

Part I: Check in every few weeks

Keep a record of where the candidates have been.

Which states have both candidates been to?  

Which states have neither Trump or Clinton been to?

Which states has just Trump gone to?  Which states has just Clinton gone to?

Look at the State Population and Electoral Votes Chart.  Which states have the largest number of people/electoral votes?  Has either candidate visited these states?  How might you explain their campaign travels?

Part II: November 7, 2016
Using either your election map or State Population and Electoral Votes Chart, record the number of visits to each state.

Graph or chart your results.

What patterns do you notice in terms of how often or rarely each candidate went to each state?
Part III: Election Results

After the election is over, color in each state, using a different color for the two candidates.

Also use the State Population and Electoral Votes Chart to add up the number of Electoral Votes each candidate has received.

Go back and look at your graph or chart from Part II.  

Look at the 3 states that Secretary Clinton visited most often.  Did she win those states?

Look at the 3 states that Mr. Trump visited the least.  Did he lose those states?
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LESSON 4: TIME TABLE FOR THE 2016 ELECTION


HIGH SCHOOL

Location: US

Time Period: Current Events
 
  
 Grades: 8-12

Essential Question: What are the steps towards electing a president?

Objectives:


Students will identify the major steps towards electing the president of the United States
Students will construct a timeline of the major steps of this year’s presidential election

Students will define key terms related to the presidential election timetable

Student will identify possible problems in reporting the vote to the Congress

Common Core Standards

English Language Arts Standards: History/Social Studies: Grades 6-8
Integration of Knowledge and Ideas
RH.6-8.7. Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print and digital texts.
English Language Arts Standards: Reading: Informational Text, Grades 9-12

Integration of Knowledge and Ideas
RH.9-10.7. Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text.

RH.9-10.9. Compare and contrast treatments of the same topic in several primary and secondary sources.

RH.11-12.7. Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.
Massachusetts Curriculum Standards:

US History 1: 
Revolution through Reconstruction




Basic Framework of American Democracy and Concepts of Government

Concepts and Skills:  Interpret and Construct Timelines
US History 2: 
1877-2001




Contemporary America
Government Elective
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TEACHER SHEET, P. 1

Lesson Overview

America elects its president in a complicated way.  Some parts make sense while others are quite confusing.  But there is a strict set of rules to follow.  One can question the wisdom of this 18th century system that dictates to voters in the 21st century. The framers considered voting a privilege and an obligation and ensured that the people would have to work hard for this opportunity to participate in a republican form of government.  This lesson in just a starting point to go into as much depth as you might wish to explore the issues, campaign, financing, ads, and debates surrounding this crucial election.
Procedure
1. Remind students that the country will be electing a new president in November. 

2. Ask them to identify the steps to electing a president.  You want to be sure that they consider all of the following: 

Candidates Announce Intention to Run

Primaries

Party Conventions

Debates

3. Have them find out when each of these happened.  The following is a good resource for this information: https://www.usa.gov/election#item-211441
4. Hand out Election Timeline Sheet and have them complete the Student Sheet.  They may work individually or in small groups.  Discuss their responses.
5. More importantly, what happened at each one of these stages leading up to the election? Divide the class into groups and have them present overviews the key events prior to the election: debates, convention, campaign.
Time Allocation:  20-30 minutes for initial lesson; time will vary for subsequent study
Materials Needed:  Election Timeline Sheet
Assessment Criteria

Did the students construct a timeline of the presidential election for 2016?


Did the students define key terms related to the presidential election timetable?

Did the students identify problems that might arise despite compliance with all 

regulations?

Enrichment Activities
1. The Presidential inauguration changed from March 4 to January 20 after 1933 as a result of the 20th amendment.  Research why this change occurred.

2. Election results were in dispute in 1876 and 2000.  Have students compare what happened in these two cases.

3. Neither Primaries nor Party conventions existed when the country was founded.  Have students research their origins and development over time.

4. 2016 had a lively primary season.  Have students explore the events that resulted in Donald Trump and Hillary Clinton winning their party’s nominations. A good place to start: http://www.cnn.com/election/primaries
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STUDENT SHEET, P. 1
It takes almost two years for America to elect its president.  Read the Election Timeline sheet.  After you have looked at it closely:

1. Construct a timeline of this year’s presidential election.

2. Be sure you can define these Key Terms:

General Election

Registered Voters


National Archivist

Elector


Primary



Nominating Convention

Certificate of Ascertainment (a/k/a Certificates of Votes)

3. What problems might occur?  How do these regulations provide for them?

ELECTION TIMELINE
November 8, 2016
· General Election 
Registered voters in each State and the District of Columbia vote for President and Vice President. They cast their vote by selecting a pair of candidates listed on a single Presidential/Vice Presidential ticket. By doing so, they also choose slates of Electors to serve in the Electoral College. Forty-eight of the fifty States and the District of Columbia are "winner-take-all" (ME and NE are the exceptions).

Mid-November thru December 19, 2016
· Transmission of Certificates of Ascertainment to National Archives and Record’s Administration (NARA)
The Ascertainment lists the names of the electors appointed and the number of votes cast for each person. The States prepare seven originals authenticated by the Governor's signature and the State seal. One original and two certified copies are sent to the Federal Register (the remaining six are attached to the electoral votes at the State meetings). The Governors must submit the certificates "as soon as practicable," after their States certify election results. They should be transmitted no later than December 15 (but Federal law sets no penalty for missing the deadline).

December 13, 2016
· Date for Determination of Controversy as to Appointment of Electors 
States must make final determinations of any controversies or contests as to the appointment of electors at least six days before December 15 meetings of electors for their electoral votes to be presumptively valid when presented to Congress. Determinations by States' lawful tribunals are conclusive, if decided under laws enacted prior to election day.

December 19, 2017
· Meetings of Electors and Transmission of Certificates of Vote to NARA 
The electors meet in their State to select the President and Vice President of the United States. No Constitutional provision or Federal law requires electors to vote in accordance with the popular vote in their States. NARA's web site lists the States that have laws to bind electors to candidates. The electors record their votes on six "Certificates of Vote," which are paired with the six remaining Certificates of Ascertainment. The electors sign, seal and certify packages of electoral votes and immediately send one set of votes to the President of the Senate and two sets to the Archivist of the United States. The Federal Register preserves one archival set and holds the reserve set subject to the call of the President of the Senate to replace missing or incomplete electoral votes.

December 28, 2012
· Deadline for Receipt of Electoral Votes at NARA 
The President of the Senate and the Archivist of the United States should have the electoral votes in hand by December 24, 2008 (States face no legal penalty for failure to comply). If votes are lost or delayed, the Archivist may take extraordinary measures to retrieve duplicate originals.

On or Before January 3, 2017
· Transmission of Certificates of Ascertainment to Congress 
As the new Congress assembles, the Archivist transmits copies of the Certificates of Ascertainment to Congress. This generally occurs in late December or early January when the Archivist and/or representatives from the Federal Register meet with the Secretary of the Senate and the Clerk of the House. This is, in part, a ceremonial occasion. Informal meetings may take place earlier.

January 6, 2017
· Counting Electoral Votes in Congress 
The Congress meets in joint session to count the electoral votes (Congress may pass a law to change the date). The President of the Senate is the presiding officer. If a Senator and a House member jointly submit an objection, each House would retire to its chamber to consider it. The President and Vice President must achieve a majority of electoral votes (270) to be elected. In the absence of a majority, the House selects the President, and the Senate selects the Vice President. If a State submits conflicting sets of electoral votes to Congress, the two Houses acting concurrently may accept or reject the votes. If they do not concur, the votes of the electors certified by the Governor of the State would be counted in Congress.

January 20, 2017 at Noon

· Inauguration 
The President elect takes the Oath of Office and becomes the U.S. President.

Page URL:  http://www.archives.gov/federal-register/electoral-college/key-dates.html
LESSON 5: What Does It Mean to Vote?







Location: US


Time Period: 1789-Present
   

Grades: 8-12
Essential Question: How has the right to vote evolved over the course of the nation’s history?

Objectives:

Students will consider the process and implications of casting a vote.

Students will learn when and how different groups in America got the vote.

Students will explore obstacles that existed despite the promises of voting.

Students will understand property qualifications as a criterion for voting.

Curriculum Standards:

COMMON CORE

English and Language Arts, Grades 11 and 12, Integration of Knowledge and Ideas

RI.11-12.8. Delineate and evaluate the reasoning in seminal U.S. texts, including the application of constitutional principles and use of legal reasoning (e.g., in U.S. Supreme Court majority opinions and dissents) and the premises, purposes, and arguments in works of public advocacy (e.g., The Federalist, presidential addresses)

RI.11-12.9. Analyze seventeenth-, eighteenth-, and nineteenth-century foundational U.S. documents of historical and literary significance (including The Declaration of Independence, the Preamble to the Constitution, the Bill of Rights, and Lincoln’s Second Inaugural Address) for their themes, purposes, and rhetorical features.

English/Language Arts; History/Social Studies, Grades 9-12

Key Ideas and Details

RH.9-10-11-12.2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary of how key events or ideas develop over the course of the text.

Integration of Knowledge and Ideas

RH.9-12.7. Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

MASSACHUSETTS CURRICULUM FRAMEWORKS

US History 1: The Revolution through Reconstruction, 1763-1877


The Formation and Framework of American Democracy


Political Democratization, 1800-1860


Civil War and Reconstruction

US History 2: Reconstruction to the Present, 1877-Present


The Age of Reform, 1900-1940

American Government Elective
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Lesson Overview
Voting is both a right and a privilege in the United States.  The Constitution offers little guidance regarding the logistics and specifics of HOW we are supposed to exercise this important opportunity. Who gets to vote has been one of the most developments of our nation’s story.  Originally, only white men who owned property were allowed to vote.  The struggle to include everyone else has reflected the best and worst of our history.

Procedure:

1. Ask students what it means to vote.  Prompt responses that include making choices, expressing an opinion.  Have them consider the implications of voting, both as it affects them and those around them.  Complete Part I of the Student Sheet to help facilitate this conversation. Extend the discussion to voting for a president and encourage them to see how voting is a way to influence their society. Tell the class that even though Americans have been voting since 1789, not every one got to vote.  Ask them what might have prevented some people from voting.  

2. Give class Voting Amendment Sheet and the Voting Rights Cartoon.  Then have students complete Part II of the Student Sheet independently or in small groups. Discuss their results.

3. Explain what property is.  When the Constitution was first written, only people with property were allowed to vote.  Ask the students why that might have been the case.  Look for answers that focus on being able to trust who was voting, being afraid of how some people might vote.   Show the students the following 4 maps:

Property Qualifications for Suffrage, 1800

Property Qualifications for Suffrage, 1830

Property Qualifications for Suffrage, 1920

Presidential Elections Results, 1828

Explain that Suffrage means voting.  Have them complete Part III of the Student Sheet independently or in small groups.  Discuss their results.

Time Allocation:

20-40 minutes

Materials Needed:

Property Qualifications for Suffrage, 1800
Property Qualifications for Suffrage, 1830
Property Qualifications for Suffrage, 1920

Presidential Elections Results, 1828 

Voting Amendment Sheet


Voting Access Cartoon
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Assessment Criteria:

Did the students consider the process and implications of casting a vote?
Did the students learn when different groups in America got the vote?

Did the students learn which Amendments gave different groups the right to vote?

Did the students explore obstacles that existed despite the rules? 

Did the students understand property qualifications as a criterion for voting?

Enrichment Activities:

1. States determine voter eligibility.  Have the students see what the requirements are in their state to vote.  Voter eligibility is usually under the state Secretary of State.  This information is on the state’s website.  You may also find the information here:
http://www.cnn.com/2016/08/14/politics/how-to-register-to-vote-in-every-us-state-and-territory/index.html
2. Compare changes in voter eligibility with general political trends.  Eras to consider:


The Age of Jackson

Civil War and Reconstruction

The Jim Crow South

The Progressive Era

The 1960s: Civil Rights, Women’s Rights, and Vietnam
Our Current Era of Citizens United

3. All four Amendments which affected voting rights contain two parts.  The first part states that the right to vote cannot be prevented based on age, race, gender or ability to pay a poll tax.  The second part allows Congress to pass legislation to enforce this article with appropriate legislation.  Select one of the amendments and see what legislation if any was passed to enforce the article.  Why was it necessary?

4. There has been a great deal of concern over access to voting in our time.  Have students explore the current issues around Fraud, Voter ID laws, and efforts to limit access to voting.
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Voting is about making choices.  Americans have been voting in presidential elections since 1789.  But everyone has not always been allowed to vote.  The United States Constitution contains few specifics about How we are to exercise this right and responsibility so essential to our form of government.
Part I: What Is Voting?

WHAT IS IT?
1. When do you get to make choices in your life?  
2. How is making a choice when you are part of a group different from choices you make as an individual? How are they the same?
3. Think about choices you make when you are part of a group.  Is it always best for everyone to have an equal say?  When might it best for just one person to make a choice for a group?  When is it important to have everyone involved in the decision?
4. How does casting a vote for the President like other choices you make? How is it different?
AND ONCE THE VOTE IS CAST??? 

A group has held a vote.  For which of the following, must you go along with the group’s decision?
1. Three friends decide to order a pizza.  Two want sausage.  Does the third who ‘voted’ for mushrooms

· Have to eat the pizza?

· Have to pay for the pizza?

Would your answer change if you learned that the third person doesn’t eat meat because she doesn’t like it? How about if her religion forbade her from eating pork?

2. Your town has a school tax increase of 3%. Do you have to pay the School Tax if 
You don’t have children who attend the town’s schools?

Your children attend a private school?

3. There are two states next to one another, State A and State B.  State A has voted in very strong regulations about air, water, and land pollution.  All factories in the state have to follow the laws which include, for many, expensive repairs to their factories.  State B prefers to have no regulations other than what the Federal government mandates and many factory owners know it will cost them less money to pay the federal fines than update their factories.  

You live in State A, on the border of State B. High levels of lead are found in the soil in your town. Is there anything you can do?

You are a factory owner in State A, on the border of State B.  Would you update your factory?

4. The US Congress declares war on Mexico and reinstates the draft.

Do I have to pay taxes for a war I don’t believe in?
Do I have to fight in a war I don’t believe in?
5. The State Board of Health mandates that all children receive a vaccine against disease X.  Proof of vaccination is required for school attendance.  Do I have to get my child vaccinated?
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Part II: Voting in America

In 1789, the Constitution became the rule book for America.  Changes to the Constitution are made by Amendments.  Read the Voting Amendment Sheet and answer the following questions

1. Which four groups needed specific Amendments to help them get the vote?

2. The language in all four Amendments says that you can’t stop someone from voting because of their race, gender, age or ability to pay a tax.  Might there be some other way to stop someone from voting even with these new rules in place?

3. All four Amendments have a second part.  What do they say?  Why you think Congress is mentioned in all four?

4. Why is the right to vote placed in the Constitution?  Why wasn’t it enough just for Congress to pass a law? 

5. Look at the Voting Rights Cartoon.  What does the White person have to do to vote? What obstacles are in the way for the Black man to vote?  How does each obstacle work against the promises of the 15th Amendment?
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Part III

Look at the three property qualification maps and election map that your teacher gives you and answer the following questions:

1. What do the yellow states represent?  The blue states?  The green states?

2. A ‘T’ on a state means that there is an alternative (or different) way to vote, even if you do not own property.    Will that allow more people to vote?  Will it allow all people to vote?

3. There was a big change between 1800 and 1830.  What was this change?  How do the election results of 1828 reflect that change?

4. Look at the 1920 Property Qualification map.  What do all of the Southern states have in common?  What historic change might that reflect?

5. Do the voting rules seem fair to you?  Why or why not?

Voting Amendment Sheet
Amendment 15 Ratified February 3, 1870. 

1. The right of citizens of the United States to vote shall not be denied or abridged by the United States or by any State on account of race, color, or previous condition of servitude.

2. The Congress shall have power to enforce this article by appropriate legislation.

Amendment 19 Ratified August 18, 1920. 

The right of citizens of the United States to vote shall not be denied or abridged by the United States or by any State on account of sex.

Congress shall have power to enforce this article by appropriate legislation.

Amendment 24 Ratified January 23, 1964. 

1. The right of citizens of the United States to vote in any primary or other election for President or Vice President, for electors for President or Vice President, or for Senator or Representative in Congress, shall not be denied or abridged by the United States or any State by reason of failure to pay any poll tax or other tax.

2. The Congress shall have power to enforce this article by appropriate legislation.

Amendment 26 Ratified July 1, 1971.
1. The right of citizens of the United States, who are eighteen years of age or older, to vote shall not be denied or abridged by the United States or by any State on account of age.

2. The Congress shall have power to enforce this article by appropriate legislation.
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LESSON 6: WHAT IS THE PRESIDENT’S JOB?



HIGH SCHOOL

Location: US


Time: 1789-Present



Grades: 8-12

Essential Question: What is the job of the President of the US as part of the federal government?

Objectives: 
Students will identify the three branches of the federal government


Students will learn the concept of checks and balances in the federal government


Student will learn the specific responsibilities of the President of the United States

Common Core Standards

English Language Arts: Reading: Informational Text

Grades 9-10:

Integration of Knowledge and Ideas

RI.9-10.7. Analyze various accounts of a subject told in different mediums determining which details are emphasized in each account.

RI.9-10.9. Analyze seminal U.S. documents of historical and literary significance including how they address related themes and concepts.

Grades 11-12:

RI.11-12.7. Integrate and evaluate multiple sources of information presented in different media or formats as well as in words in order to address a question or solve a problem.

RI.11-12.8. Delineate and evaluate the reasoning in seminal U.S. texts

RI.11-12.9. Analyze seventeenth-, eighteenth-, and nineteenth-century foundational U.S. documents of historical and literary significance for their themes, purposes, and rhetorical features.
English Language Arts Standards: History/Social Studies: 

Integration of knowledge and Ideas

Grades 6-8: RH.6-8.7. Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print and digital texts.
Grades 9-10: RH.9-10.9. Compare and contrast treatments of the same topic in several primary and secondary sources.

Grades 11-12: RH.11-12.7. Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.
Massachusetts Curriculum Standards:

US History 1: 
Revolution to Reconstruction


Historical and Intellectual Origins of the US during the Constitutional Era


Basic Framework of American Democracy and Concepts of Government
US History 2: 
1877-2001



The Power of the Executive Branch



Contemporary America
Government Elective
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Lesson Overview

The system of the federal government established in the Constitution has weathered many difficult times but the basic frame holds.  The three branches of government have done as the framers intended, kept each other in check and balanced the respective power of each.

Procedure
1. Discuss with students what the job of government is.  To prompt discussion, you might ask them what would happen if there were no rules.  While they might enjoy a lot of freedom, it would be hard to get anything done.  At the same time, one person in charge all the time wouldn’t be fair either. Also ask them to consider where they would go to solve certain problems, e.g. to fix a hole in their street, or what to teach in the schools, or how to fight a war or what to do about immigrants.  Why should some issues be handled at the local level, the state level and the national level?  Have these issues always been handled this way?  For example, immigration was a state issue until the Civil War when it was taken over by the Federal Government.  What do you think led to that change?
2. In light of the upcoming election, ask if they know what the job of the President of the United States is.  Write their answers on the board.

3. Introduce the Constitution of the United States.  The Preamble is on the Student Sheet.  Read with the class and ask what it suggests about the job of the government.  Help them ‘unpack’ the underlined terms.

4. Provide students with Article II of the US Constitution and have them work individually or in small groups to complete Part I of the Student Sheet and discuss their responses. Jigsawing the text here might be a useful approach.
5. Discuss that the president is only one part of the government.  What else does the country need to make sure things run smoothly? Ask the students if they know who else helps to run the country.  Write any responses on the board.

6. Provide students with Checks and Balances Diagram B and have them complete Part II of the Student Sheet.  Discuss their results.

7. If time allows, have students complete Part III of the Student Sheet and discuss their responses.

Time Allocation

Student Sheet Part I: 30 minutes


Student Sheet Part II: 15 minutes

Student Sheet Part III: 15 minutes

Materials Needed
United States Constitution, Article II

Checks and Balances Diagram B 

Assessment Criteria
Did the students identify the criteria for becoming president?

Did the students identify the primary responsibilities of the president?

Did the students articulate the concept of checks and balances?

Were the students able to place specific tasks under the jurisdiction of the one of the three branches of government?
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Enrichment Activities
1. You are hiring a president.  What would you put in the ad for this job?
2. At various points in U.S. history the system of checks and balances has not worked as the framers intended and one branch of government became significantly more powerful than the other two.  Have students research all or any of these time periods:

Strong Executive: 
Andrew Jackson

Strong Judiciary:




John Marshall




Warren Court

Strong Legislative: Reconstruction to World War I
LESSON 6







STUDENT SHEET, P. 1

The opening lines of the US Constitution are: 

We the People of the United States, in Order to form a more perfect Union, establish Justice, insure domestic Tranquility, provide for the common defence, promote the general Welfare, and secure the Blessings of Liberty to ourselves and our Posterity, do ordain and establish this Constitution for the United States of America.

Part I: The Job of the President

The President of the United States is a big job.  Read Article II of the United States Constitution and answer the following questions:

1. What must someone do before he or she can become president?

2. What are the president’s responsibilities?

3. What limitations are placed on the power of the president?

. 

Part II: Checks and Balances Diagram B

Look at Diagram B and identify which branch of government (Executive, Legislative or Judicial) is responsible for the following:

1. 
Remove judges from office

2. 
Veto Bills

3. 
Appoint Judges

4. 
Override Veto

5. 
Call special session of Congress

6. 
Control appropriations (spending)

7. 
Fail to enforce a court order

8. 
Declare a law unconstitutional

9. 
Grant a pardon or reprieve

10. See free a person being held by the FBI

11. Propose an amendment to the US Constitution
12. Confirm Appointments

13. Ratify treaties

14. Declare the President’s Actions unconstitutional
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Part III

Based on your understanding of the separation of powers/checks and balances, answer the following questions:

1. 
How does each branch keep the other from getting too strong?

2. 
Do you think one branch of government could get stronger than the other two?  How might this happen?  Would it be good or bad for the country if it did?

3. 
Do you think the writers accomplished their goals with the three branches of government they created?
United States Constitution, Article II                                                                           
The executive Power shall be vested in a President of the United States of America. He shall hold his Office during the Term of four Years, and, together with the Vice President, chosen for the same Term, be elected, as follows:

Each State shall appoint, in such Manner as the Legislature thereof may direct, a Number of Electors, equal to the whole Number of Senators and Representatives to which the State may be entitled in the Congress: but no Senator or Representative, or Person holding an Office of Trust or Profit under the United States, shall be appointed an Elector.

The Congress may determine the Time of choosing the Electors, and the Day on which they shall give their Votes; which Day shall be the same throughout the United States.

No Person except a natural born Citizen, or a Citizen of the United States, at the time of the Adoption of this Constitution, shall be eligible to the Office of President; neither shall any Person be eligible to that Office who shall not have attained to the Age of thirty five Years, and been fourteen Years a Resident within the United States.

The President shall, at stated Times, receive for his Services, a Compensation, which shall neither be increased nor diminished during the Period for which he shall have been elected, and he shall not receive within that Period any other Emolument from the United States, or any of them.

Before he enter on the Execution of his Office, he shall take the following Oath or Affirmation:--"I do solemnly swear (or affirm) that I will faithfully execute the Office of President of the United States, and will to the best of my Ability, preserve, protect and defend the Constitution of the United States."

Section. 2.
The President shall be Commander in Chief of the Army and Navy of the United States, and of the Militia of the several States, when called into the actual Service of the United States; he may require the Opinion, in writing, of the principal Officer in each of the executive Departments, upon any Subject relating to the Duties of their respective Offices, and he shall have Power to grant Reprieves and Pardons for Offences against the United States, except in Cases of Impeachment.

He shall have Power, by and with the Advice and Consent of the Senate, to make Treaties, provided two thirds of the Senators present concur; and he shall nominate, and by and with the Advice and Consent of the Senate, shall appoint Ambassadors, other public Ministers and Consuls, Judges of the supreme Court, and all other Officers of the United States, whose Appointments are not herein otherwise provided for, and which shall be established by Law: but 
the Congress may by Law vest the Appointment of such inferior Officers, as they think proper, in the President alone, in the Courts of Law, or in the Heads of Departments.

The President shall have Power to fill up all Vacancies that may happen during the Recess of the Senate, by granting Commissions which shall expire at the End of their next Session.

Section. 3.
He shall from time to time give to the Congress Information of the State of the Union, and recommend to their Consideration such Measures as he shall judge necessary and expedient; he may, on extraordinary Occasions, convene both Houses, or either of them, and in Case of Disagreement between them, with Respect to the Time of Adjournment, he may adjourn them to such Time as he shall think proper; he shall receive Ambassadors and other public Ministers; he shall take Care that the Laws be faithfully executed, and shall Commission all the Officers of the United States.

Section. 4.
The President, Vice President and all civil Officers of the United States, shall be removed from Office on Impeachment for, and Conviction of, Treason, Bribery, or other high Crimes and Misdemeanors.
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CHECKS AND BALANCES DIAGRAM B
LESSON 7: THE ELECTORAL COLLEGE 




HIGH SCHOOL
Location: US


Time Period: 1789-Present
 
  
 Grades: 8-12
Essential Question: What is the Electoral College and how does the United States elect its president?

Objectives:

Students will use groups in their own lives as a model to understand the system of states and electoral votes

Students will identify the components of the Electoral College

Students will identify those historic circumstances when the Electoral College failed to produce clear results

Students will understand the changing status of individual states within the larger political landscape

Common Core Standards

English Language Arts: History/Social Studies: Grades 6-8

Key Ideas and Details:

RH.6-8.2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary of the source distinct from prior knowledge or opinions.

Integration of Knowledge and Ideas:

RH.6-8.7. Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print and digital texts.

RH.6-8.9. Analyze the relationship between a primary and secondary source on the same topic.
English Language Arts: History/Social Studies: Grades 9-12
RH.9-10.7. Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text.

RH.9-10.9. Compare and contrast treatments of the same topic in several primary and secondary sources.
RH.11-12.7. Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

RH.11-12.9. Integrate information from diverse sources, both primary and secondary, into a coherent understanding of an idea or event, noting discrepancies among sources.

Massachusetts Curriculum Standards:

US History 1:
Revolution through Reconstruction




Concepts: Origins of Sectionalism

Formation and Framework of American Democracy and Concepts of Government 

Political Democratization, 1790-1860

Civil War and Reconstruction

US History 2: 1877-2001




Contemporary America




Continuing Sectionalism

Government elective
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Lesson Overview
America elects its president in a complicated way.  Some parts make sense while others are quite confusing.  But there is a strict set of rules to follow.  One can question the wisdom of this 18th century system that dictates to voters in the 21st century. The framers considered voting a privilege and an obligation and ensured that the people would have to work hard for this opportunity to participate in a republican form of government. In this lesson, students will explore how they make choices in their own lives as a way to understand this part of our political process.
Procedure:

1. Discuss with students what it means to vote.  Ask them the different ways that groups can make a choice.  [nb: some of these points are also covered in Lesson 5]

Have them consider the choices they make as part of a SINGLE GROUP.  Generate examples from their own lives—when do they make decisions as a group—what movie to see with their friends, what to order on a pizza, how to spend time as a family.  What would it be like if only a few members of the group were allowed to make the choice?  Provide examples.  Feel free to make it arbitrary.  Allow just the students wearing blue shirts, or sneakers or those with brown eyes to get to ‘vote’. Would that seem fair?  Why or why not?
There are two elements

a) Equal Say—everyone in the group gets an equal say in the decision.  Generate examples from the groups in their lives—if they are on a team, part of a club, how to donate money raised at a bake sale.  The goal here is a model of democracy where everyone has an equal voice

b) Unequal Say—every one in the group does not get an equal say in the decision.  There are two subsets—the sensible and the arbitrary

1) the captain of a boat doesn’t take a vote—she decides where to go—he knows more, or the parents in a family—or a teacher in the classroom—some times choices, even unpopular ones, are in everyone’s best interest, or there isn’t enough time to get everyone’s opinion, or if only part of the group will be affected by something, say three members of the family are allergic to cats, should the family get a cat?

2) when it just isn’t fair and play this up—just let the boys in the family decide what to have for dinner, or the people wearing blue shirts on whether or not to have homework—you want to lay the foundation because of our nation’s voting history when entire groups were excluded.  

 2.   Now ask them to consider what might happen if SEVERAL GROUPS have to make a decision together.  Have them complete Part I of the Student Sheet.  They may work individually or in small groups. As you discuss their responses, you are ready to bring up the concept of VOTING and ELECTIONS formally. Have them consider different models for electing the president of their school:

A. School wide majority

B. Each grade votes and gets to cast a single vote as a grade

C. Each grade votes and the number of votes it gets to cast is based on how many students are in the grade
Have students consider the benefits of each of these choices.  What is good about each one?  What is bad about each one?
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3. The United States uses Option C to elect its president.  To explain this, give students the Electoral College Overview (HS).  Have them complete Part II of the Student Sheet.  They may work individually or in small groups.  Discuss their results.

4. Give students the Presidential election maps from 1800, 1900 and 2000 and have them complete Part III of the Student Sheet.  Discuss their results.

5. Let students know that the Electoral College is not perfect.  Ask them what possible problems might occur.  Prompt them to see two problems:

i. No candidate gets a majority of the electoral votes

ii. There is a problem reporting the results

           
Show the class the following Presidential Election maps: 


1800, 1824, 1876 and 2000

Have them complete Part IV on the Student Sheet.

Time Allocation: 

Preliminary Discussion: 10-15 minutes
Part I: 15-20 minutes

Part III: 15-20 minutes in class one evening’s homework



Part IV 15-20 minutes plus time to do independent research

Materials Needed:

Electoral College Overview Sheet, included in Supporting Materials below
Presidential Election Maps: 1800, 1824, 1876, 1900 and 2000, included below and also at
1800: http://maps.bpl.org/details_12388
1824: http://maps.bpl.org/details_12394
1876: http://maps.bpl.org/details_12407
1900: http://maps.bpl.org/details_12413
2000: http://www.270towin.com/historical-presidential-elections/timeline/margin-of-victory/maps/2000_mov.png
Access to website:   http://www.270towin.com/states/
Assessment Criteria

Did the students identify those instances when the Electoral College failed to produce clear results?

Did the students present the changing status of individual states within the larger political landscape?

Did the students identify the components of the Electoral College?

Enrichment Activities

1.  
Do the math.  Have the students look at the numbers on the State Population and Electoral Vote Chart.  A candidate only has to win a state by one vote in the popular vote to get all of its electoral votes.  What are the possible outcomes that could have a candidate lose the popular vote but win the electoral vote.
2. 
Simulate election results. This web activity allows students to try out different possible election outcomes: http://www.270towin.com/simulation/
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The process of selecting a president in the United States is very complicated.  The men who wrote the Constitution believed it was a privilege to vote and participate in our form of government.  They intentionally included several steps in the process, using the Electoral College as the framework for electing the president.

Part I
These are the number of students at the Red, White and Blue School:

Kindergarten-75 Students

Grade 1-100 students

Grade 2 50 students

Grade 3 200 student

Grade 4-100 students

Grade 5-25 students

Each class at Red, White and Blue (R,W, & B) has 25 students.

Answer the following questions.  Be sure to be able to explain your answer

1. What are two different ways the students could elect a president of the R,W & B school?

 2. How could the students of these students form a school government?  Be sure to answer:


How many people should each grade send to student government?


How should each grade decide whom to send?

3. Suppose the school was giving out pencils to its students—should each grade get the number of pencils—why or why not?

4. The school is choosing a new flag.  How might an election for that choice be set up?

5. Grade 3 holds a bake sale and raises $60.  Should all of the students in the school decide how to spend the money? Why or why not?

6. One of the classrooms in Grade 4 has a flood and it will take 200 hours to clean it up.  Who should spend the time cleaning up the classroom? Would your answer change if those students had to use the gym for class until their room was clean and all gym classes were canceled until the classroom was cleaned?

7. The school’s budget for field trips is $5000.  It costs $2.00 per student to take a field trip.  How would you give out the money for field trips—by grade, by class, by scores on a test?  What would be the most fair? If everyone goes on one field trip, 

what would you do with the extra money?

     8.   Write you own question about the R,W, and B school. 
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Part II
Read the Electoral College Overview and respond to the following questions:
1. Is the Electoral College a place?  What do we use it for?

2. What is the popular vote?

3. What is the connection between the popular vote in a state and that state’s electoral vote?

4. What guidelines must the electors follow?

5. Why did the men who wrote the Constitution think that the Electoral College was a good way to elect the president?  Is it still a good system?  What changes would you make to it?
6. How is the Electoral College like the Red, White and Blue school?  How is it different?
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Part III
The Electoral College has changed over time.  Look at the Election Result Maps from 1800, 1900 and 2000 and answer the following questions.

1. How had the total number of electoral votes changed?  What is the reason for these changes?

2. Which states gained the most over time?  Which lost the most over time?  What explains these shifts?

3. 
Individual states changed in two ways.  Their relative influence increased or decreased and their voting may have changed.  Select one state from the following website and present an overview of the state’s voting history and influence.  Information can be found at http://www.270towin.com/states/
Part IV
1.
According to the maps, what was the problem in 1800 and 1824?  What were possible ways to solve this problem?  Do some research outside of class to find out what happened in those two elections.

2. 
In 1876 and 2000, one state had trouble counting its votes.  What was the state?  What were possible ways to solve the problem?  Do some research outside of class to find out what happened in those two elections.

ELECTORAL COLLEGE OVERVIEW, HS
[overview compiled from information at the National Archives website]

What is the Electoral College? 
The Electoral College, administered by the National Archives and Records Administration (NARA), is not a place, it is a process that began as part of the original design of the U.S. Constitution. The Electoral College was established by the founding fathers as a compromise between election of the president by Congress and election by popular vote. The people of the United States vote for the electors who then vote for the President
How did the terms "Elector" and "Electoral College" come into usage?
The term "electoral college" does not appear in the Constitution. Article II of the Constitution and the 12th Amendment refer to "electors," but not to the "electoral college." In the Federalist Papers (No. 68), Alexander Hamilton refers to the process of selecting the Executive, and refers to "the people of each State (who) shall choose a number of persons as electors," but he does not use the term "electoral college." 

The founders appropriated the concept of electors from the Holy Roman Empire (962 - 1806). An elector was one of a number of princes of the various German states within the Holy Roman Empire who had a right to participate in the election of the German king (who generally was crowned as emperor). The term "college" (from the Latin collegium), refers to a body of persons that act as a unit, as in the college of cardinals who advise the Pope and vote in papal elections. In the early 1800's, the term "electoral college" came into general usage as the unofficial designation for the group of citizens selected to cast votes for President and Vice President. It was first written into Federal law in 1845, and today the term appears in 3 U.S.C. section 4, in the section heading and in the text as "college of electors." 
Who selects the Electors?
The process for selecting electors varies throughout the United States. Generally, the political parties nominate electors at their State party conventions or by a vote of the party's central committee in each State. Electors are often selected to recognize their service and dedication to their political party. They may be State elected officials, party leaders, or persons who have a personal or political affiliation with the Presidential candidate. Then the voters in each State choose the electors on the day of the general election. The electors' names may or may not appear on the ballot below the name of the candidates running for President, depending on the procedure in each State. 
What are the qualifications to be an elector?
U.S. Constitution contains very few provisions relating to the qualifications of electors. Article II, section 1, clause 2 provides that no Senator or Representative, or Person holding an Office of Trust or Profit under the United States, shall be appointed an Elector. As a historical matter, the 14th Amendment provides that State officials who have engaged in insurrection or rebellion against the United States or given aid and comfort to its enemies are disqualified from serving as electors. This prohibition relates to the post-Civil War era.

A State's certification of electors on its Certificates of Ascertainment is generally sufficient to establish the qualifications of electors.
Must electors vote for the candidate who won their State's popular vote?
There is no Constitutional provision or Federal law that requires electors to vote according to the results of the popular vote in their States. Some States, however, require electors to cast their votes according to the popular vote. These pledges fall into two categories -- electors bound by 
State law and those bound by pledges to political parties. 

Which States bind electors to popular vote results? Refer to Electors Bound by State Law and Pledges to find out. 
The Supreme Court has held that the Constitution does not require that electors be completely free to act as they choose and therefore, political parties may extract pledges from electors to vote for the parties' nominees. Some State laws provide that so-called "faithless electors" may be subject to fines or may be disqualified for casting an invalid vote and be replaced by a substitute elector. The Supreme Court has not specifically ruled on the question of whether pledges and penalties for failure to vote as pledged may be enforced under the Constitution. No elector has ever been prosecuted for failing to vote as pledged. 

Today, it is rare for electors to disregard the popular vote by casting their electoral vote for someone other than their party's candidate. Electors generally hold a leadership position in their party or were chosen to recognize years of loyal service to the party. Throughout our history as a nation, more than 99 percent of electors have voted as pledged.
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LESSON 8: HOW AMERICA CHOOSES A PRESIDENT: POLITICAL PARTIES

HS

Location: US

Time Period: 1789-Present
 
  
Grades: 8-12
Essential Question: What role do political parties play in the election of a president?

Objectives:

Students will identify the positions of the Democrats and Republicans in the 2016 


Presidential Election

Students will compare Presidential election results by state and by county to note

party variation within state results


Students will note the evolution of political parties since 1790.

Common Core Standards

English Language Arts Standards: History/Social Studies

Integration of Knowledge and Ideas:

Grades 6-8
RH.6-8.7. Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print and digital texts. 

RH.6-8.8. Distinguish among fact, opinion, and reasoned judgment in a text.
Grades 9-10

Integration of Knowledge and Ideas:
RH.9-10.7. Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text.

RH.9-10.8. Assess the extent to which the reasoning and evidence in a text support the author’s claims.

RH.9-10.9. Compare and contrast treatments of the same topic in several primary and secondary sources.
Grades 11-12

RH.11-12.7. Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

RH.11-12.8. Evaluate an author’s premises, claims, and evidence by corroborating or challenging them with other information. 

RH.11-12.9. Integrate information from diverse sources, both primary and secondary, into a coherent understanding of an idea or event, noting discrepancies among sources.

Massachusetts Curriculum Standards:
US History 1: 
Revolution through Reconstruction



  Concepts: Origins of Sectionalism

                       Formation and Framework of American Democracy and Concepts of Government

Political Democratization, 1790-1860
US History 2: 1877-2001



Industrializing America, 1870-1920



Age of Reform, 1900-1940



Contemporary America
Government elective
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Lesson Overview
When the Constitution was adopted in 1789, there were no political parties.  The framers were wary of political parties but somehow they have become one of the permanent fixtures of the political landscape.  For a while, politics has been simplified into voter results as shown on maps, i.e. Red States and Blue States.  The reality of both election results and party adherence is much more complicated.

Procedure
1. Show the class the 1792 Presidential election map and the 1836 Presidential election map.  Ask them to identify the differences between the two maps.  Prompt them to see that there were no parties in 1792.  Everyone voted for George Washington.  Prompt them to see that there were several candidates in 1836, even more than one from the same party.

2. Ask them about the role of political parties in the current election.  What do they know about the positions of either one?  There are no correct answers here but have them brainstorm and write their responses on the board.  For homework, have them do some background research at the parties’ websites: 
https://www.democrats.org/
https://www.gop.com/
3. What else is on these websites?  What is the tone of each?

4. Explain that while the two current parties are the Democrats and the Republicans, there have been many parties in our country’s history.  Have the students go to either http://www.edgate.com/elections/inactive/the_parties/ 

for an overview of the history of political parties and complete Part I of the Student Sheet for Homework.  Discuss their results.

5.  Show the class both 2004 Presidential Election results maps:


http://www.270towin.com [Select 2004]

http://www.usatoday.com/news/politicselections/vote2004/countymap.htm
How does their sense of Red State/Blue State change when they look at the county map?  Which map is more accurate?  Are they surprised to see Blue votes in states like Texas and Red votes in states like Massachusetts and California?
6. Using the following website, http://www.270towin.com/historical-presidential-elections/
have students complete Part II of the Student Sheet.
Time Allocation
Preliminary Discussion: 20 minutes

Part I: Homework Assignment

Part II: 15 minutes plus time to complete brief research out of class
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 Materials Needed
Access to the following websites:
https://www.democrats.org/
https://www.gop.com/
  
http://www.edgate.com/elections/inactive/the_parties/  
Presidential Election Map, 1792: included in Supporting Materials as well as

http://maps.bpl.org/details_12386

Presidential Election Map, 1836: included in Supporting Materials as well as

http://maps.bpl.org/details_12397
2004 Election Map, State results only included in Supporting Materials as well as

  http://www.270towin.com [select 2004]
2004 Election Map, State and County results, included in Supporting Materials as well as

http://www.usatoday.com/news/politicselections/vote2004/countymap.htm]

Assessment Criteria

Did the students identify the positions of the Democrats and Republicans in the 2016 

Presidential Election?

Did the students compare Presidential election results by state and by county to note

party variation within state results?

Did the students note the evolution of political parties since 1790?
Enrichment Activity

Does the Presidential Candidate always agree with his (or her) party?  How can you find this information?  Have students compare the Party Platform with the Candidate’s position on some key issues.
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When the Constitution was adopted in 1789, there were no political parties.  The framers were afraid of political parties but somehow they have become a big part of American politics.  For a while, politics has been simplified into as shown by the way election results are reported on maps, i.e. Red States and Blue States.  The reality of both election results and party politics is much more complicated.

Part I

Go to one of the following two websites to get an overview of the history of political parties http://www.edgate.com/elections/inactive/the_parties/ and answer the following questions for homework:
1. What were the first two parties?  What were their fundamental differences?

2. Would today’s Democrats recognize the party of Jackson and Polk?
3. How much do current Republicans have in common with the party of Lincoln?

Part II

Using the Website: http://www.270towin.com/historical-presidential-elections/
Look at the results for these elections: 1800, 1824, 1860, 1912, 1960 and 2000 and answer the following questions:

1. In each election, which states (or sections of the country) did the Democrats win? 

2. What changes do you notice?  

3. Select two sequential elections from the above list (i.e 1800/1824 or 1824/1860 or 1860/1912 or 1912/1960 or 1960/2000).  Find out what happened between the two elections to explain the geographic shift in party influence.
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2004 PRESIDENTIAL ELECTION RESULTS BY STATE
[image: image17.jpg]ELECTORAL VOTE FOR

PRESIDENT, 1792 st

Ry = i O <

ol

] Washington
1 No returns, unsettled, etc.





[image: image18.jpg]1836

[ Harrison, Whig R
1 White, Whig S
B Webster, Whig

[ Van Buren, Democrat
[ No returns, unsettled, etc.




Lesson 9: the Math of Partisanship


High School
Location: US

Date: 1789-Present


Grades 8-12

Essential Question: Are all votes equal?  What is the math of political partisanship?

Objectives:

Students will learn about the role of the Census and political representation 

Students will explore the historic influence of states based on their electoral weight

Students will compare the relative weight of a state’s vote in the contemporary landscape

Students will become acquainted with terms like gerrymandering and packing electoral districts and their impact on political stalemate
Curriculum Standards:

COMMON CORE

ELA

English and Language Arts, Grades 11 and 12, Integration of Knowledge and Ideas

RI.11-12.9. Analyze seventeenth-, eighteenth-, and nineteenth-century foundational U.S. documents of historical and literary significance (including The Declaration of Independence, the Preamble to the Constitution, the Bill of Rights, and Lincoln’s Second Inaugural Address) for their themes, purposes, and rhetorical features.

English/Language Arts; History/Social Studies, Grades 9-12

Key Ideas and Details

RH.9-12.7. Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

MATH
Math Practices

      2.   Reason abstractly and quantitatively

4. Model with mathematics

Reason quantitatively and use units to solve problems, HS.

CCSS.MATH.CONTENT.HSN.Q.A.1
Use units as a way to understand problems and to guide the solution of multi-step problems; choose and interpret units consistently in formulas; choose and interpret the scale and the origin in graphs and data displays.

MASSACHUSETTS CURRICULUM FRAMEWORKS

US History 1: The Revolution through Reconstruction, 1763-1877


The Formation and Framework of American Democracy


Political Democratization, 1800-1860


Civil War and Reconstruction

US History 2: Reconstruction to the Present, 1877-Present


The Age of Reform, 1900-1940


Cold War America at Home, 1945-1980


Contemporary America, 1980-Present

American Government Elective
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Lesson Overview

We like to think of voting as a straight forward process—one person, one vote.  But the actuality is quite different thanks to the structure of the Electoral College, limits on the total number of representative,s and Congressional districts that have been gerrymandered, packed, and fracked.  The activities in this lesson allow you to explore these issues with your students and question the fairness of our electoral system and perhaps, suggest something more equitable.



Procedure:

1. Begin with the census.  See what students know about both what it is and why we take a count of the people every 10 years. What do they think happens in terms of how we vote? Have them complete Part I of the Student Sheet.

2. Now show them the map that identifies the results of the 2010 Census and complete Part II of the Student Sheet. The idea that for one state to gain another must lose (even with population increases) is hard to digest given our sensibilities about fairness.  

To see the historic impact on one state, complete Part III of the Student Sheet.
3. Explain that once a state gains or loses electoral districts, they have to redraw the boundaries WITHIN their state.  Begin Part IV with your students.  It might work best to do this portion as a whole class.  Explore questions of how states add and subtract districts, and why Congressional lines are drawn as they are.  

4. Part V allows you to explore questions of equity with your students. What does fairness mean when it comes to electing those who will represent us? How does it affect our ability to address our problems?

Time Allocation:

Part I: 10-15 minutes



Part II: 10-15 minutes
Part III:
 10-15 minutes


Part IV: 15-20 minutes
Materials Needed:

All materials are included on the student sheet although they will need to access http://www.270towin.com/states/
Specific portions of the site are identified in the lesson
Assessment Criteria: 

Did students learn about the role of the Census and political representation?
Did students explore the historic influence of states based on their electoral weight?
Did students will compare the relative weight of a state’s vote in the contemporary landscape?
Did students will become acquainted with the practice of gerrymandering and packing electoral districts?
Enrichment Opportunities:

Explore Gerrymandering—look at the 10 worst cases currently in the US:

https://www.buzzfeed.com/qsahmed/the-10-most-gerrymandered-districts-in-america-dh45?utm_term=.mwP8RGorW#.npRAjvzwJ
Is this the approach of just one party?
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PART I: THE CENSUS

Article I, Section 2, US Constitution: 

Representatives and direct Taxes shall be apportioned among the several States which may be included within this Union, according to their respective Numbers, which shall be determined by adding to the whole Number of free Persons, including those bound to Service for a Term of Years, and excluding Indians not taxed, three fifths of all other Persons. (Note: changed by section 2 of the Fourteenth Amendment.) The actual Enumeration shall be made within three Years after the first Meeting of the Congress of the United States, and within every subsequent Term of ten Years, in such Manner as they shall by Law direct. The Number of Representatives shall not exceed one for every thirty Thousand, but each State shall have at Least one Representative
1. Why do we count the people in this country?

2. How many representatives is each state guaranteed?

3. Why do you think the framers created this system of representation?
4. Below is a chart based on the most recent census.

a) What information does it provide?

b) What do the first 31 states on the list have in common? 

c) Where would you rather vote for President—Wyoming or California? Why?

d) Does our current system of electoral votes represent a democratic process?  Justify your response using the data in the chart below.
STATE PERCENT OF ELECTORAL AND POPULAR VOTE CHART
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II: What Happened in 2010?
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1. Which states were the big winners? Losers?
2. Why do you think the numbers changed, i.e. why did some states gain and others lose?
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Part III: One State, Over Time

Now look at the following graph:
[image: image21.jpg]Massachusetts Population
and the Electoral College,

1790 - 2010

Uzo_
J:I.S—

CENSUS YEAR WITH PERCENT OF MASSACHUSE'ITS
REPRESENTATION IN THE ELECTORAL COLLEGE

Created by Evan Thornberry of the Norman B. Leventhal Map Cen n Public Library, April 2012.

ol »

POPULA”TloNi IN iinlLLmNs

=




1. What do the Red Lines show? The Blue? 

2. How is it possible that the Blue lines have risen while the Red lines have shortened?

3. What has happened to Massachusetts’ political power over time?

4. To compare the history of voting in Massachusetts with that of another state, go to 
http://www.270towin.com/states/
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Part IV: Within the States

1. What does this image remind you of?

2. What features dominate the ‘creature’?

3. As you look at it more closely, what words are also on this picture?
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4. Look at the current cartoon and map from Texas (on the next page).  What is the cartoonist’s point about the current redistricting process in Texas?  

5. What conclusions can you draw about the history of redistricting from these two cartoons?  Do you think it is a fair assessment?
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    TEXAS REDISTRICTS
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Part V: Is It Fair??
Consider the case of Pennsylvania, http://www.270towin.com/states/Pennsylvania
1. How has Pennsylvania Voted in the last 3 presidential elections? By how many percentage points did the candidate carry the state?

2. Based on that data alone, what would expect the Congressional delegation (18 to the House of Representatives and 2 the Senate) from the state to look like?

3. Now look at the state’s current representatives: http://www.270towin.com/elected-officials/pennsylvania
What might explain the discrepancy?

Now look at Rhode Island: http://www.270towin.com/states/Rhode_Island
1. How has it voted in the last 3 presidential elections?  By what percent did the candidate carry the state??

2. Look at the state’s current representatives: http://www.270towin.com/elected-officials/rhode-island
3. Is everyone in the state being fairly represented in Congress?

Consider the following problem:
What’s the Scoop?
The Ninth Grade at the Red, White, and Blue School needs to select 3 delegates to the National Ice Cream Convention. There are 100 students in the grade, divided into groups of 34, 33, and 33.  Each group selects one delegate to attend the convention.   Each student was given a choice of chocolate or vanilla ice cream.  The grade wide vote was 66 for Chocolate Ice Cream, 34 for Vanilla. Somehow the Red, White and Blue 9th grade is sending two Vanilla representatives and one Chocolate representative to the National Ice Cream Convention in Burlington, VT this year.  
How could this have happened?????  
Group 1: Solve this problem using numbers. Be ready to SHOW the whole group your strategy.
Group 2: Solve this by using visuals--chart, graph, etc. Be ready to SHOW the whole group your strategy.
Group 3: Solve this problem using language. Be ready to show the whole group your strategy.

Group 4: Solve this problem using Hersheys kisses. Be ready to show your group your strategy. 
1. Is democracy being served in this election?
2. Is it fair that the only two flavor choices are chocolate and vanilla?
3. How might you ensure a more fair result?

4. Imagine that all the representatives to the Ice Cream Convention come from districts like the ones described above.  How much work do you think will get done at the convention? Why? 

5. How does the composition (make-up) of an electoral district affect the job its representative does? 
PART V: DO A BETTER JOB

Clearly our current system has all sorts of problems.  DESIGN A BETTER ONE!! 

Lesson 10:
Presidential Election Maps: The Stories They Tell
Location: US


Time: 1880-Present


Grades 8 to 12

Essential Question: Why is there an inherent distortion in the presentation of presidential election results when a single visual image is used?

Objectives:

Students will look at a series of Presidential Election maps, beginning with the first attempts by cartographers in the 1880s.

Students will review the connection between voting by population and states via the Electoral College.

Students will observe that maps that highlight results by land mass rather than by population can create a distorted impression.

Curriculum Standards:

COMMON CORE

English and Language Arts, Grades 11 and 12, Integration of Knowledge and Ideas

RI.11-12.7. Integrate and evaluate multiple sources of information presented in different media or formats (e.g., visually, quantitatively) as well as in words in order to address a question or solve a problem.

English/Language Arts; History/Social Studies, Grades 9-12

Key Ideas and Details

RH.9-10-11-12.2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary of how key events or ideas develop over the course of the text.

Integration of Knowledge and Ideas

RH.9-12.7. Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

MASSACHUSETTS CURRICULUM FRAMEWORKS

US History 2: Reconstruction to the Present, 1877-Present


Industrial America, 1870-1920


Contemporary America, 1980-Present

American Government Elective
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TEACHER SHEET, P. 1

Lesson Overview




The results are in.  What is the easiest way to show who won and who lost?  More importantly, in a democracy, how can we keep track of our past?  But one of the more interesting facets of US politics is that while we vote by population, given the Electoral College System, we need to report the results by state.  This reality often creates a false visual impression, i.e. we vote by numbers but report by acreage in a standard state election map.  In this lesson to supplement a standard Social Studies curriculum, explore different efforts by cartographers to present the results of Presidential elections and see for yourself if they clarify or confuse.  

Procedure:

1. Explain/review the process of presidential elections.  The residents of each state vote.  In most cases, the victor receives all of that state’s electoral votes.  As a result, presidential election results are often placed on US maps that show the states.  Yet this can be misleading, as the states are drawn in relative size by ACREAGE, not POPULATION, so California with the largest population (37,253,956-2010 census) does not appear 66 times larger than the state with the smallest population, Wyoming (563,626-2010 census).  California has 55 electoral votes to Wyoming’s 3, so even allowing for disproportions in the Electoral system, it is not 18 times bigger on the map.  Show students the Cartogram Maps of the 2008 Election and have them complete Part I of the Student Sheet.  You might also want to consult the Chart of State Population and Electoral Votes.

2. These new cartograms are pretty creative but cartographers have been trying to capture election results on a single page since 1888.  Show Students the 1888 and 1893 presidential election maps.  These early efforts were an attempt to capture a great deal of information in a single visual image yet often resulted in more confusion than clarity.  The 1888 map provides past results as well as the opportunity to record state by state votes for 1888.  Have your students look at both maps and complete Part II of the Student Sheet.  You may want to do this with the full class or have them work in small groups.  Discuss their results.

3. There have obviously great strides since these early efforts to report presidential election results.  Have your students select a single presidential election and find three different ways its results have been presented.  Some possible resources are listed in the Materials Section.

Time Allocation:

Part I: 15-20 minutes

Part 2: 10-15 minutes

Part 3: will vary
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TEACHER SHEET, P. 2
Materials Needed:

Cartogram Maps of 2008 Presidential election, included in lesson and can be found at http://www-personal.umich.edu/~mejn/election/2008/
1888 Presidential Election Map, included below and located at http://maps.bpl.org/id/15289
1893 Presidential Election Map, to be included below and located at http://maps.bpl.org/id/15288
Chart of State Population and Electoral Votes, included below

Websites with Presidential election maps

http://www.270towin.com/historical-presidential-elections/

http://maps.bpl.org/search/apachesolr_search  (1789-1928)

Assessment Criteria:

Did students look at a series of Presidential Election maps, beginning with the first attempts by cartographers in the 1880s?

Did students review the connection between voting by population and states via the Electoral College?

Did students observe that maps that highlight results by land mass rather than by population create a distorted impression?

Enrichment Opportunities:

OK—why not give your students their own opportunity?  See if they can create a presidential election map that is accurate, clear, and proportional.
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STUDENT SHEET, P. 1




Every four years our country elects a president.  And every four years, the results are presented.  Mapmakers have been trying to show who won and who lost since the 1880s.  Should be really easy, right?  But there are a few problems:

1. We vote by state, so whoever gets the most votes in numbers, wins that state

2. Most maps draw states by their size in area, NOT NUMBER OF ELECTORAL VOTES, so standard state maps can confuse things

Look at these maps from the 2008 presidential election and answer the following questions.  You may use the State Population and Electoral College Chart to help




1. Based on size alone, does it seems as if the red candidate won or the blue candidate did?

2. Consider individual states, again based on their size as presented by this map—would a candidate rather win Idaho or Washington?  Based on the number of electors?

3. Locate California and Wyoming.  Based on this map, would you think they were equally important in the election?  In fact, how many more electors does California have than Wyoming? 

LESSON 10







STUDENT SHEET, P. 2
Now look at this map that shows the states based on their population, not land mass: http://www-personal.umich.edu/~mejn/election/2008/



1. Based on size alone, does it seems as if the red candidate won or the blue candidate did?

2. Consider individual states, again based on their size as presented by this map—would a candidate rather win Idaho or Washington?  Based on the number of electors?

3. Locate California and Wyoming.  Based on this map, would you think they were equally important in the election?  In fact, how many more electors does California have than Wyoming? 
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STUDENT SHEET, P. 3


This distinction becomes even more evident on the county level.  Here are the results for the 2008 election by county.  Which color dominates this map?  Where do most of the people in the country live—in the red areas or the blue? How is this made clear on the second map? 




 HYPERLINK "http://www-personal.umich.edu/%7Emejn/election/2008/countycartredblue1024.png" 

[image: image28.png]
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STUDENT SHEET, P. 4


Part II

Look at the 1888 presidential election map

1. What is the title of the map?  What tone does the cartographer set by using this language?

2. How has the mapmaker tried to provide an overview of previous presidential elections on this map?

3. How does he hope people will use this map in the upcoming 1888 presidential election?

4. What other information has he included?  Does it make it easier or harder to understand election results?

Look at the 1893 Map

1. What is its exact title?  

2. What is the mapmaker trying to show here?

3. What does the color around the state indicate?  The color of the county?

4. What information is included in the chart on the lower left of the map?  Why do you think he included this?

Consider both maps—do they clarify or confuse you about the results of Presidential elections?

Part III

From the earliest maps that you have just seen until today, there have been many creative attempts to present the results of presidential elections.  Select any one of the races and find at least TWO different ways in which the results have been presented.  Some places for you to begin:

http://www.270towin.com/historical-presidential-elections/

http://maps.bpl.org/search/apachesolr_search
STATE POPULATION AND ELECTORAL VOTES CHART, BASED ON 2010 CENSUS
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1892 PRESIDENTIAL ELECTION MAP

2008 Results by COUNTY (TOP) and by POPULA-TION
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