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MAPPING THE
POLITICAL
LANDSCAPE

With each election Americans have become accustomed to seeing
national maps colored red and blue signifying Republican and
Democratic voting patterns. Presenting election results has long
intrigued mapmakers as the maps and graphics in this exhibition
reveal. Examples range from several early efforts to the most
recent campaigns.

The display begins with gerrymandering, 200 years of manipulating
political districts for partisan objectives, and includes maps
illustrating the extension of the vote to non-property owners, blacks,
and women. These issues are represented in many examples that
also show the importance of the states as the proxy for the voice of
the people they represented. Efforts to legislate behavior, such as
prohibition, were another aspect of mapping the political landscape.
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Middle School Curriculum Guide
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No Joke: The Value of Political Cartoons

Location: US

Date: 1800-Present


Grades 6-8

Essential Question: How are cartoons an effective way to convey an opinion?

Objectives:

Students will begin to identify major components of political cartoons. 

Students will note the ability of cartoons to affect the American political lexicon.
Students will explore the American Revolution, political redistricting, and extension of the franchise of blacks through political cartoons.
Curriculum Frameworks

Common Core 

Grade 5: English/Language Arts

Range of Reading and Level of Text Complexity

RI.5.10. 

By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 4–5 text complexity band proficiently, with scaffolding as needed at the high end of the range.

Grades 6-8: English/Language Arts; History/Social Studies

Key Ideas and Details

RH.6-8.2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary of the source distinct from prior knowledge or opinions.
Integration of Knowledge and Ideas

RH.6-8.7. Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print and digital texts.
Massachusetts Curriculum Framework
Grade 5

Civics and Government

The Revolution and Formation of a Federal Government under the Constitution, 1775-1789

The Principles and Institutions of American Constitutional Government

The Growth of the Republic
US History I: The Revolution through Reconstruction, 1763-1877


Political and Intellectual Origins of the American Nation


The Formation and Framework of American Democracy


Political Democratization, 1790-1860


The Civil War and Reconstruction, 1860-1877
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Cartoons are highly effective ways to convey an opinion.  In some cases, they become part of our language.  With an expanding electorate, often they were deployed to sway voters through emotional appeal.  But one thing is certain—they were rarely something to joke about.  In this lesson, show your students a variety of political cartoons to generate a conversation about the ways in which people have been influenced by these visual images. Each example has a complex historic background that you may explore as much as you like, but use these images as a means to introduce the topic and issues they raise.  It can serve as a way to supplement your regular curriculum materials.  You may also do the different parts of the lesson at separate times.

Procedure

1. Explain the different ways people express opinions.  Explore why a cartoon is an effective means, especially for those who might be swayed by emotion or did not read or write.

2. Begin with Part I of the Student Sheet.  You may want to do this when you are covering the American Revolution or just to introduce political cartoons. Students may work independently, in small groups or as a class.  Discuss their results.

3. Then show them the cartoon of Texas.  Have them answer Part II of the Student Sheet. Discuss their results.
4. Political redistricting is a very complicated topic and the extent to which you want to cover it with your students will vary.  You may simply want to say that we send people to Congress to represent our interests.  Usually, districts are people who live close to each other, but sometimes, districts are created that have some odd shapes and people live pretty far apart.  Ask them if it is good to have people with lots of different interests in the same district or not?  There are no correct answers here and this discussion might generate some interesting points.  Have them think about the student council at their school.  Does each class or grade send a representative? 

5. Another way to think about it might be to have them consider the lunchroom at your school.  Consider how the tables are arranged.  Suppose they had some friends at every table.  How could they show that on a map?  The point is that re-districting is sometimes like creating a district that includes your friends sitting spread out at lots of different tables. Have them complete Part III of the Student Sheet. Discuss their results.

6. The right to vote in general has been an important issue in American history.  Look at the text of the 15th Amendment and the Voting Access Cartoon with your students and have them complete Part IV of the Student Sheet.

7. Bringing it all together:  Ask students if they consider cartoons an effective way to make a point.  Have them draw their own.
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Time Allocation

Part I: 10-15 minutes

Part II: 15-20 minutes

Part III: 15-20 minutes

Part IV-15 to 20 minutes

Materials Needed

Join or Die Cartoon, included below and also located at http://www.loc.gov/pictures/item/2002695523/
Gerrymander Map and Cartoon, included on Student Sheet and also located at http://maps.bpl.org/id/14867
Texas Map and Cartoon, included below, also located at http://tcgop.org/proposed-texas-congressional-map/
http://www.laits.utexas.edu/txp_media/html/leg/features/0401_01/slide1.html
15th Amendment, included below

Voting Access Cartoon, included below 
Assessment Criteria 

Did students begin to identify major components of political cartoons? 

Did students note the ability of cartoons to affect American political language?

Did students explore the American Revolution, political redistricting and extension of the franchise of blacks through political cartoons?

Enrichment Opportunities

1. Have students draw a cartoon about an issue that is important to them.

2. Have students research a topic from the past and present an overview of several cartoons on the topic.  Some sources to consult:

Harpers Weekly, http://loc.harpweek.com/
Presidential Elections, http://elections.harpweek.com/
Thomas Nast, http://www.thomasnast.com/
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Political cartoons are an important part of American history.  

Part I: Look at this drawing and answer the questions that follow.
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Consider this image from the American Revolution.

1. Of what is it a picture?

2. How is each part labeled?

3. What is the message?

4. Although not funny, how has the artist used a picture to make his point?

5. Why do you think it worked so well?
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Part II: Look at the Political Map and Cartoon of Texas
1. What are the elephant and the donkey doing in this cartoon?

2. How would you describe the looks on their faces?

3. How is color being used in this cartoon?  Would the cartoon be the same in black and white?

4. Does it seem to matter where the paint goes on the map of the state?

5. What is the artist’s message in this cartoon?
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Part  III: Look at the following map:
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1. All of the towns to the left of the dotted line were put into the same Massachusetts voting district in 1812.  How is that like the tables in the cafeteria?  
2. Would it be better to have people in towns next to each other be part of the same district or not?  Do you think people in towns next to each other are more likely to have common interests?
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3. Many people thought the spread out districts were not a good idea.  One artist drew a cartoon about it.  Look at the picture.  What features dominate the ‘creature’?

4. As you look at it more closely, what words are also on this picture?

5. The artist combined two words—the name of the Massachusetts Governor—Elbridge Gerry and an animal—salamander and came up with the term

GERRYMANDER.  We still use this term today to describe voting districts that are drawn in odd shapes and combine people who do not live near one another and seem unfair.
[image: image25.jpg]lkanah Tisdale’s original Gerrymander, as it appeared in the
Boston Gazette, March 26, 1812, (From Jam Carieature and Otber
Comic Art [New York: Harper and Brothers, 1877], p. 316,
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Part IV

1. Look at the language of the 15th Amendment.  What does it promise?  What does it not guarantee?

2. Look at the cartoon.  What path does each young man have to take to the voting booth?  Why is it so much easier for the person on the left?  

3. What obstacles have been put in the way for the person on the right?

4. What point is the cartoonist trying to make?

[image: image29.png]



[image: image30.png]Supporting Materials




[image: image31.png]



According to the US Constitution, 

Amendment 15 Ratified February 3, 1870. 

1. The right of citizens of the United States to vote shall not be denied or abridged by the United States or by any State on account of race, color, or previous condition of servitude.

2. The Congress shall have power to enforce this article by appropriate legislation.

VOTING ACCESS CARTOON
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Presidential Election Maps: The Stories They Tell

Location: US


Time: 1870-Present


Grades 6 to 8

Essential Question: Why is there an inherent distortion in the presentation of presidential election results when a single visual image is used?

Objectives:

Students will look at a series of Presidential Election maps, beginning with the first attempts by cartographers in the 1880s.
Students will review the connection between voting by population and states via the Electoral College.
Students will observe that maps that highlight results by land mass rather than by population can create a distorted impression.
Curriculum Standards

Common Core 

Grade 5: English/Language Arts

Range of Reading and Level of Text Complexity

RI.5.10. 

By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 4–5 text complexity band proficiently, with scaffolding as needed at the high end of the range.

Grades 6-8: English/Language Arts; History/Social Studies

Key Ideas and Details

RH.6-8.2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary of the source distinct from prior knowledge or opinions.
Integration of Knowledge and Ideas

RH.6-8.7. Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print and digital texts.

National Geography Standards

Standard 1: How to Use Maps and Other Geographic Representations, Tools, and Technologies to Acquire, Process, and Report Information from a Spatial Perspective

Standard 17: How to Apply Geography to Interpret the Past
Massachusetts Curriculum Frameworks

Grade 5


History and Geography


Civics and Government


The Principles and Institutions of American Constitutional Government

US History 1


History and Geography



Interpret Graphs, Charts and Maps


The Formation and Framework of American Democracy
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The results are in.  What is the easiest way to show who won and who lost?  More importantly, in a democracy, how can we keep track of our past?  But one of the more interesting facets of US politics is that while we vote by population, given the Electoral College System, we need to report the results by state.  This reality often creates a false visual impression, i.e. we vote by numbers but report by acreage in a standard state election map.  In this lesson to supplement a standard Social Studies curriculum, explore different efforts by cartographers to present the results of presidential elections and see for yourself if they clarify or confuse.  

PROCEDURE

1. Explain/review the process of presidential elections.  The residents of each state vote.  In most cases, the victor receives all of that state’s electoral votes.  As a result, presidential election results are often placed on US maps that show the states.  Yet this can be misleading, as the states are drawn in relative size by ACREAGE, not POPULATION, so California with the largest population (37,253,956) does not appear 66 times larger than the state with the smallest population, Wyoming (563,626).  California has 55 electoral votes to Wyoming’s 3, so even allowing for disproportions in the Electoral system, it is not 18 times bigger on the map.  Show students the Cartogram Maps of the 2008 Election and have them complete Part I of the Student Sheet.  You might also want to consult the Chart of State Population and Electoral Votes.

2. These new cartograms are pretty creative but cartographers have been trying to capture election results on a single page since 1888.  Show Students the 1888 and 1893 presidential election maps.  These early efforts were an attempt to capture a great deal of information in a single visual image yet often resulted in more confusion than clarity.  The 1888 map provides past results as well as the opportunity to record state by state votes for 1888.  Have your students look at both maps and complete Part II of the Student Sheet.  You may want to do this with the full class or have them work in small groups.  Discuss their results.

3. There have obviously great strides since these early efforts to report presidential election results.  Have your students select a single presidential election and find three different ways its results have been presented.  Some possible resources are listed in the Materials Section.

TIME ALLOCATION

Part I: 15-20 minutes

Part 2: 10-15 minutes

Part 3: will vary
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MATERIALS NEEDED

Cartogram maps of 2008 presidential election, included in lesson and can be found at http://www-personal.umich.edu/~mejn/election/2008/
1888 presidential election map, included below and located at http://maps.bpl.org/id/15289
1893 presidential election map, to be included below and located at http://maps.bpl.org/id/15288
Chart of State Population and Electoral Votes, included below

Websites with presidential election maps

http://campaign2012.c-span.org/electoral-college-map  (1900-Present)

http://www.270towin.com/ (1789-Present)

http://maps.bpl.org/search/apachesolr_search  (1789-1928)

ASSESSMENT CRITERIA

Did students look at a series of presidential Election maps, beginning with the first attempts by cartographers in the 1880s?

Did students review the connection between voting by population and states via the Electoral College?

Did students observe that maps that highlight results by land mass rather than by population create a distorted impression?

ENRICHMENT OPPORTUNITIES

OK—why not give your students their own opportunity?  See if they can create a presidential election map that is accurate, clear and proportional!!
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Every four years our country elects a President.  And every four years, the results are presented.  Mapmakers have been trying to show who won and who lost since the 1880s.  Should be really easy, right?  But there are a few problems:
1. We vote by state, so whoever gets the most votes in numbers, wins that state

2. Most maps draw states by their size in area, NOT NUMBERS, so standard state maps can confuse things

Look at these maps from the 2008 presidential election and answer the following questions.  You may use the State Population and Electoral College Chart to help.



1. Based on size alone, does it seems as if the red candidate won or the blue candidate did?

2. Consider individual states, again based on their size as presented by this map—would a candidate rather win Idaho or Washington?  Based on the number of electors?

3. Locate California and Wyoming.  Based on this map, would you think they were equally important in the election?  In fact, how many more electors does California have than Wyoming? 
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Now look at this map that shows the states based on their population, not land mass:




1. Based on size alone, does it seems as if the red candidate won or the blue candidate did?

2. Consider individual states, again based on their size as presented by this map—would a candidate rather win Idaho or Washington?  How does the physical size now seem closer to the number of electors each state has?

3. Locate California and Wyoming.  Based on this map, would you think they were equally important in the election?  In fact, how many more electors does California have than Wyoming? 
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This difference becomes even clearer on the county level.  Here are the results for the 2008 election by county.  Which color dominates this map?  Where do most of the people in the country live—in the red areas or the blue? How is this made clear on the second map? 

2008 Presidential Election Results by County and by population: 
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Part II

Look at the 1888 presidential election map

1. What is the title of the map?  What tone does the cartographer set by using this language?

2. How has the mapmaker tried to provide an overview of previous presidential elections on this map?

3. How does he hope people will use this map in the upcoming 1888 presidential election?

4. What other information has he included?  Does it make it easier or harder to understand election results?

Look at the 1893 Map

1. What is its exact title?  

2. What is the mapmaker trying to show here?

3. What does the color around the state indicate?  The color of the county?

4. What information is included in the chart on the lower left of the map?  Why do you think he included this?

Consider both maps—do they clarify or confuse you about the results of presidential elections?

Part III

From the earliest maps that you have just seen until today, there have been many creative attempts to present the results of presidential elections.  Select any one of the races and find at least different ways in which the results have been presented.  Some places for you to begin:

http://campaign2012.c-span.org/electoral-college-map
http://www.270towin.com/
http://maps.bpl.org/search/apachesolr_search
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STATE POPULATION AND ELECTORAL VOTES CHART, BASED ON 2010 CENSUS
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1888 PRESIDENTIAL ELECTION MAP
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THE BATTLE-GROUND OF THE PRESIDENTIAL ELECTION,

ik 3 compeined POLITICAL MAP OF
—~ PRESIDENTIAL & CONGRESSINNAL ELECTIONS
PROPORTION OF VOTES-UNITED STATES 1872-1884. STATES ANO TERRITORIES.
% 1872 emocratic Majority
GnsgNﬁTa(n) TILDEN(D GARFIELD(R CLEVELAND(o, 1876 Republican  “
66.63 60.94 48.26 48.87 188002277777} Mormon @

GREELEY HAYES(R HANCOCK( BLAINE(R “1884] y

4383 471.95 48.25 48.25 1888 Can be filled in with red or AND THE TERRITORIES.
{D) 0'CONOR .45 COOPER(G)1.9 WEAVER(G)} BUTLER(6)1,33 black ink when returns are completed.

BLACK :09(P) SMITH(P). 11 NS ST.JOHN(P)1.51 jon

(R).16 - . Above the'squares: Democratic Governors (last 4 elections.)
® ) Below the squares: Democratic majority.in State Senate or House. 1 8 8 8 .

. jAhove the squares: Republican Governors (last 4 €lections)
{Below the squar Republican Majority in State Senate or House.

DemocraticU. 8. Senators.
TRepublican ¢ L

@ Democratic U. 8. Represenmllves} (InN. E. corner of boundary)

WHo|

()

FOR
LE
VOTE, .C%.G»gum:‘,_ oR
19
. @Republican ¢ “

14,179, PLUR,
23,315 1,428
;6,96 1,48¢
»262) 199
3,718 3
FOR + Indicates plurality

@ (20) WHOLE N

R(16) VoTe: #°% GERMAL, o8 LFEES il o

25,426 9,456+ VoTE.@ ® PLUR.

47,239 20,117+ 120,094

86,988, 56,671+ 21,780

104,811 29,053 5 40,588+
41,020+

o @
]
16 B.G 1
256,131
D 267,174 &
AKOTA MINNESOTA o
B
o
17 14
= 10WA WISCONSIN i
¢ STATE _ FOR PRES. L e ; LA » gw‘.e;.wétung'sﬁ '..
N {5 ’ PLUBLELS st §135,918" 90 >
Wi >es ;’g'gg'ﬂ ao gt : 14 Qe 25 § Yore & ‘“:““—1 CONNECTICUT (1)
NEBRASKA 53,500 B0 226 - -~ . e e e e 8
355 26,456 + g e ILLINOIS B o
134,204 92 512+ o) FOR PRES. MAJ. OR 1,712+ 1@
> — . E 5 )
% = = B SAES e 88 pu;:s 5 o 2,656¢
10 e o £20,000 . 1288
17 41 12 N5, 408 1,071 £
T 716 e 2, V 027
¢ " WANGAS 20 Y590 312 ¥
. e e : g DELAWARE 2
STAT PRI
VOTE® & 8 ALLOR (2)

FOR PRES.
S 2 e 0 @ @ ALY
e S Tf o2 980 21,808 2%
g2t 3 ; 2451 2,0205
43,449 . 0,28 1,083%
S 364, 34,830% RO 2 B ), 1 3,923+

5,91 S

@276, "]mm TATE.
MISSOURI 268 240 Y ENTIRELY. DENOCRATIG
a g ¥ . OR. 246 8,
Ty 3 © 8 PLUR. o - MARYLAND
FOR PRES.
L4 43,600 X

MAJ. Of
oo N2t

19|

(3)
®

o
ie

0
STATE _FOR PRES.MAJ. OR
LUR.

NO DIRECT VOTE. Fir:
RERRESENTATION 79,300 g 3 0 19,756
o 10 LOR P, <
97,020 19,118 °® i i00 S 15,191+
106,229) 18,828 &3 s® 95,1 964 YATE. P 11,118+
125,580 ALABAMA| o ‘;'Eonmc'z 5, 132,;7; VOTE, PLURY
FO! - 170, =
FOR PRE! : —————
[ XX 91,578}
[ X X ) MASSACHUSETTS (4)
g L ARKANSAS » rorpres, 8
<t 8438 et e < 31 110 © Bnte o @@ mu.on‘z
= - Rt | ® VOTE. PLUR.
CEiP e 2 LOUISIANAS § 2 192,739 '
;E £% 2R i & roreres. OO 52 : NEW JersEy  (8)[mos
% (52 tol el - S sTATE FOR PRES. yp), OR [ XX T3 8.V, [X ) 'OR PRES. 6282,612
2 i = voTE, ©® © @ LUR. S 7 STATEQ @ @ @ A oR ol 303,388
2|2 =i 5|S el e soses | 1S 3¢ 8,743 14,570 5
ég 35 eI B3] ‘zfi’,ﬁi ;&2 2019 33,001 : Bh: oA 11,600+ 2
ng E w5 322,209 31,978+ ') 2@ 2008 1 NEW HAMPSHIRE (5)
EZ o &3 |Q s.v. LOR P. 0e 4,412
P 2 v 142 4,634 FOR PRES. 3
= - il S EIR P — 81 97 FLORIDA ‘:gf;}. Y uﬁﬁ.‘
. . 5 2 ¥ ¢
g - %ﬁ z8 B TEXAS 80,124 2,054
o . e e s led ) Vice- DI
=k i b 2| Erecrorar Vore oF Srares ror 1888. !Ym abINo. of| Butet |- Potipmcir o ‘ ATl :ﬁ’:ﬁﬁ :g
EZ| ¢ -8 § 5 y ] '%| Alabama......... 10 [ Mississippi....... 9 Eiscbn:iStates, | EIR P10 sevr. CANDIDATES, PER FORTRRL | caxparss. ) V. o
ic| 2 P = 22 @| Arkansas 7 | Missouri 16 i o - o s N 5@ @51
o = L S 258 ] (énlllfor(lina A g Eebrgsku > g | 1872 | 3¢ 366 gepub‘;;(ixjrlx)‘ g{lysses 3,597,070 Henry Wilson....| 286 (6)
- i s — et | olorado .. Nevada.. . S | em. ib.||Horace Greeley . 6 (2,834,079|....||B. Gratz Brown ..| 47 VERMONT
e [ .SSIITBEEE 2223 S 823 B2 .E83 2| Connecticut. 6 | New Hampshire.. 4 | Democratic.||Charles O’Conor o | 99l408 George W. Julian| 5 20
23 SEl ot o i D g e e o R g 757 %| Delaware.. 3 | New Jersey ...... 9 | Temperance||James Black........ o 5,608 A. H. Colquitt ...| 5 Psrare FOR PRER. g0, oR
CELF | - = El /2| Florida.. 4 | New York ....... 36 | 1876 | 38 | 369 |Republican./[Rutherford B. Hayes| 21 |4,033,950 ||Wm. A. Wheeler . wiLe e 80 fur.
Mol anEDne Be®n oo HdoRNBD o | Georgia. 12 | North Carolina... 11 Democratic.|Samuel J. Tilden....| 17 [4,254,885| 184 ||T. A. Hendricks. . 1634 63,001 29,961
Bl slS > @i = R fnol i gy
gzlESBAITLR™ (BIK ASIAJIBRER ¢ e 2134 Illinois 22 | Ohio Tk Greenback.. ||Peter Cooper ... o 3 200 o it 64,346 23,838
IR g i B QR 1R Q HHRE] % RES iorlie Q. 2! 2%, ey A 1885—In Kentucky the opposition to Re-
= A 5%‘ B e R L L ¥ @ E = < |e %ndmnn = %g gregonl.. . 3 Sg Prohibition. green Clay Smith. 3 publican and Prohibition was Fusion 64,59. 20;909
. owa. t ennaylvania.. < 80 .l . F. | ERLRCAG. seeen |8 cattering ...... 5 2,686....]|.. 2 ARG 887 — ichi Xa -t 59,382 22,183+
1I Kansas 9 | Rhode Island. 4 | 1830 | 38 | 369 |Republican.|James A. Garfield...| 19 |4,449,053 ||[Chester A. Arthur| 214 elelcziz)n ]ff,‘, 1’{;52,‘5‘;“0,'&‘; L‘iﬁ}‘v’e',sm;"e g !
: | Kentucky . 13 | South Carolina... 9 | Democratic. ||Winfield 8. Hancock| 19 (4,442,085 Wm. H. English. .| 155 In New Jersey the vote given is that on 280 @173
s : Ch Lm_nsmna b- 8 | Tennessee.. . 2 1R Greenback..| James B Weaver ...| .. | 807,306|....||B. J. Chambers ..|.... Comn.ersas the best test.
g5l %2—‘4 a1 = Maine... 6 | Texas... . 13 ssaeevs. ... |(Scattering...... F e ARBROL ool e sves i i anviinis S In Virginia the vote gfveu is that on Assem-
Slagsgse Ef% 2 s | Maryland.. .. 8| Vermont . 4 1884 | 88 | 401 |Democratic.||Grover Cleveland ...| 20 |4,911,017| 219 ||T. A. Hendricks..| 219 blymen (the only persons chosen) for all of
& g ERR-ER R 8450 = Massuchusetts. ... 14 | Virginia..... 3 . Republican. | James G. Blaine .| 18 14,848,334/ 182 [John A. Logan...| 182 ies i i ies hi i
S 3 =z A A { 2 the counties in which the parties had opposing
%i: EEE i gE | gl'clugant“.. 3 1$ \xt}st Virginia .... Prohl]bitlon. John P. St. John....| .. | 151,809].. | William Daniel..| .... candidates. il B
2R=20S80 293 588, l innesota = isconsin ....... People’s.... |[Benjamin F. Butler .| .. | 133,825/....||A. M. West. 5 In New. r i
|<<535Aa 27 FEEsEEE| | it e 401 Scattering . ......... o TR e e R o e R R bl






[image: image72.png]



  [image: image73.png]Supporting Materials




[image: image74.png]



1893 PRESIDENTIAL ELECTION MAP
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Who Gets To Vote??

Location: US

Time Period: 1789-Present
 
   

Grades: 6-8

Essential Question: How has the right to vote evolved over the course of the nation’s history?

Objectives:


Students will learn when different groups in America got the vote.


Students will learn which Amendments gave different groups the right to vote.

Students will explore obstacles that existed despite the promises of voting.

Students will understand property qualifications as a criterion for voting.
Curriculum Standards:

Common Core 

Grade 5: English/Language Arts

Range of Reading and Level of Text Complexity

RI.5.10. 

By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 4–5 text complexity band proficiently, with scaffolding as needed at the high end of the range.

Grades 6-8: English/Language Arts; History/Social Studies

Key Ideas and Details

RH.6-8.2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary of the source distinct from prior knowledge or opinions.
Integration of Knowledge and Ideas

RH.6-8.7. Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print and digital texts.

National Geography Standards

Standard 1: How to Use Maps and Other Geographic Representations, Tools, and Technologies to Acquire, Process, and Report Information from a Spatial Perspective

Standard 3: How to Analyze the Spatial Organization of People, Places, and Environments on Earth’s Surface
Standard 17: How to Apply Geography to Interpret the Past
Massachusetts Curriculum Frameworks

Grade 5

US History, Geography, Economics and Government 

Democratic Institutions and Ideas


Responsibilities and Powers associated with federal officials

The Principles and Institutions of American Constitutional Government
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US History 1


History and Geography


Interpret Graphs, Charts and Maps


The Formation and Framework of American Democracy


Historical and Intellectual Origins of the US during the Constitutional Era


Basic Framework of American Democracy and Concepts of Government


Antebellum Expansion of Suffrage

Age of Jackson

Civil War and Reconstruction
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Voting is both a right and a privilege in the United States.  Who gets to vote has been one of the most important parts of our nation’s story.  Originally, only white men who owned property were allowed to vote.  The struggle to include everyone else has reflected the best and worst of our history.

Procedure

1. Ask students what it means to vote.  Prompt responses that include making choices, expressing an opinion.  Extend the discussion to voting for a president and encourage them to see how voting is a way to influence their society. 

2. Write the words RIGHT and RESPONSIBILITY on the board.  Ask the students to define each word.  A RIGHT is something you want the freedom to do.  A RESPONSIBILITY is something you must do. Help them to see that being a good member of a society means having certain privileges and obligations. 

3. Tell the class that even though Americans have been voting since 1789, not every one got to vote.  Ask them what might have prevented some people from voting.  

4. Give the class the Voting Amendment Sheet.  You may choose to read it together as a class or allow students to read it independently or in small groups.  Also give them the Voting Rights Cartoon.  Then have students complete Part I of the Student Sheet. Discuss their results.

5. Explain what property is.  When the Constitution was first written, only people with property were allowed to vote.  Ask the students why that might have been the case.  Look for answers that focus on being able to trust who was voting, being afraid of how some people might vote.   Show the students the following 3 maps:

Property Qualifications for Suffrage, 1775

Property Qualifications for Suffrage, 1800

Property Qualifications for Suffrage, 1830

Explain that Suffrage means voting.  Have them complete Part II of the Student Sheet independently or in small groups.  Discuss their results.

Time Allocation: 20-30 minutes

Materials Needed:

Property Qualifications for Suffrage Map, 1775
Property Qualifications for Suffrage Map, 1800 

Property Qualifications for Suffrage Map, 1830 

Voting Amendment Sheet


Voting Access Cartoon
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Assessment Criteria

Did the students learn when different groups in America got the vote?

Did the students learn which Amendments gave different groups the right to vote?

Did the students explore an obstacle that existed despite the rules? 

Did the students understand property qualifications as a criterion for voting?

Enrichment Activities

1. States determine voter eligibility.  Have the students see what the requirements are in their state to vote.  Voter eligibility is usually under the jurisdiction of the state’s Secretary of State.  This information is on the state’s website.  

2. Look at the dates of the four Amendments on the Voting Amendment Sheet.  What else was happening in the United States before each of these was passed?  How did their passage reflect broader issues of the time period?

3. Just because people are allowed to vote, doesn’t mean they do.  Have students explore the changing rate of voter turnout and the reason for declining rates.  

For some more information and data go to:

http://www.fairvote.org/?page=262
http://www.fec.gov/pages/htmlto5.htm
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Voting is about making choices.  Americans have been voting in presidential elections since 1789.  But everyone has not always been allowed to vote.  The rules for voting are listed in the United States Constitution.

Part I
In 1789, the Constitution becomes the rule book for America.  Changes to the Constitution are made by Amendments.  Read the Voting Amendment Sheet and answer the following questions:

1. Which four groups needed specific Amendments to help them get the vote?

2. The language in all four Amendments says that you can’t stop someone from voting because of their race, gender, age or ability to pay a tax.  Might there be some other way to stop someone from voting even with these new rules in place?

3. All four Amendments have a second part.  What do they say?  Why you think Congress is mentioned in all four?

4. Look at the Voting Rights Cartoon.  What does the White person have to do to vote? What obstacles are in the way for the Black man to vote?  How does each obstacle work against the promises of the 15th Amendment?

Part II

Look at the three Property Qualification maps that your teacher gives you and answer the following questions:

1.
What do the yellow states represent?  The blue states?  The green states?

2.
A ‘T’ on a state means that there is an alternative (or different) way to vote, even if you do not own property.  Will that allow more people to vote?  Will it allow all people to vote?
3. 
Do the voting rules seem fair to you?  Why or why not?
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VOTING AMENDMENT SHEET
Amendment 15  Ratified February 3, 1870 

1. The right of citizens of the United States to vote shall not be denied or abridged by the United States or by any State on account of race, color, or previous condition of servitude.

2. The Congress shall have power to enforce this article by appropriate legislation.
Amendment 19  Ratified August 18, 1920
The right of citizens of the United States to vote shall not be denied or abridged by the United States or by any State on account of sex.

Congress shall have power to enforce this article by appropriate legislation.
Amendment 24  Ratified January 23, 1964
1. The right of citizens of the United States to vote in any primary or other election for President or Vice President, for electors for President or Vice President, or for Senator or Representative in Congress, shall not be denied or abridged by the United States or any State by reason of failure to pay any poll tax or other tax.

2. The Congress shall have power to enforce this article by appropriate legislation.
Amendment 26  Ratified July 1, 1971
1. The right of citizens of the United States, who are eighteen years of age or older, to vote shall not be denied or abridged by the United States or by any State on account of age.

2. The Congress shall have power to enforce this article by appropriate legislation.
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How Does America Elect A President: Political Parties

Location: US


Time Period: 1789-Present
 
  
 Grades: 6-8
Essential Question: What role do political parties play in the election of a president?

Objectives:

Students will learn to identify the major political parties.
Studies will read election maps that identify election result by party using colors.
Students will note party variation within state results.
Curriculum Standards:

Common Core 

Grade 5: English/Language Arts

Range of Reading and Level of Text Complexity

RI.5.10. 

By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 4–5 text complexity band proficiently, with scaffolding as needed at the high end of the range.

Grades 6-8: English/Language Arts; History/Social Studies

Key Ideas and Details

RH.6-8.2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary of the source distinct from prior knowledge or opinions.
Integration of Knowledge and Ideas

RH.6-8.7. Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print and digital texts.

National Geography Standards

Standard 1: How to Use Maps and Other Geographic Representations, Tools, and Technologies to Acquire, Process, and Report Information from a Spatial Perspective

Standard 3: How to Analyze the Spatial Organization of People, Places, and Environments on Earth’s Surface
Standard 17: How to Apply Geography to Interpret the Past
Massachusetts Curriculum Frameworks

Grade 5

US History, Geography, Economics and Government 

Democratic Institutions and Ideas


Responsibilities and Powers associated with federal officials

The Principles and Institutions of American Constitutional Government
US History 1


History and Geography



Interpret Graphs, Charts and Maps


The Formation and Framework of American Democracy


Historical and Intellectual Origins of the US during the Constitutional Era


Basic Framework of American Democracy and Concepts of Government

Political Democratization, 1790-1860
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When the Constitution was adopted in 1789, there were no political parties.  The framers were wary of political parties but somehow they have become one of the permanent fixtures of the political landscape.  For a while, politics has been simplified into voter results as shown on maps, i.e. Red States and Blue States.  The reality of both election results and party adherence is much more complicated.

Procedure

1. Introduce/remind students that our country will be electing a new president in November.  Ask what they know about the candidates.  Write their responses on the board.  Prompt for party affiliation, identification.  Ask if they know which party each candidate represents.  

2. Write Democrat and Republican on the board.  Ask what they know about either party.  There are no correct answers here.  What you are looking for are impressions and the simple reality that there are two parties and each one runs a candidate for president.

3. Look at the 2004 Election Map, State results only.  Have them complete Part I of the Student Sheet.  Discuss their results.

4. Explain to the students there were parties before the Democrats and the Republicans, such as the Whigs, the Federalists, even the Know-Nothings!!

Look at the map of the 1792 presidential election.  Ask them why it is all one color.  You want to prompt them to understand that when our country began there were no political parties and everyone voted for George Washington.

5. 
Look at the presidential election map from 1836.  Have them complete Part II of the Student Sheet and discuss their results.

Time Allocation 

Part I: 15 minutes

Part II: 10 minutes

Materials Needed

Presidential Election Map, 1792
Presidential Election Map, 1836
2004 Election Map, State results only 

2004 Election Map, State and County results
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Assessment Criteria

Did the students learn to identify the major political parties on election maps? 
Did the students read election results by party using colors on maps?

Did the students note party variation within states in election results?

Enrichment Activities

1. What happens when three parties run candidates?  Look at election results from 1912, 1968 and 1992.  http://www.nationalatlas.gov/printable.html#elections
2. Party influence has changed over historic time.  Look at the election results from 1960 and 2000.  Which states did the Democrats win in 1960?  In 2000?  What might explain this change?

3. What is each Party’s position in 2008?  Have students check their websites for an overview.     

http://www.democrats.org/
http://www.rnc.org/
4. There have been many political parties in our nation’s history.  Look at the following chart and construct a timeline:

http://www.edgate.com/elections/inactive/the_parties/
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The United States will elect a new president on November 6th.  The two candidates represent two different groups, called political parties.  The two major parties in our country are the Democrats and the Republicans.

Part I

Look at the map of the presidential election from 2004.  President Bush, a Republican, ran against John Kerry, a Democrat.  

1. What color are the states that President Bush won?

2. What color are the states that John Kerry won?

3. President Bush is from Texas.  Did he win that state?  Do you think he got every vote in Texas?  John Kerry is from Massachusetts.  How did he do there?  Do you think he got every vote in Massachusetts?

4. When you are done with Question 3, ask your teacher for the other map of the 2004 Presidential election.  Find Texas on that map.  Why do you think there is both red and blue there?  In Massachusetts?

 Part II

1. Look at the map of the 1836 presidential election.  How many different candidates ran?

2. How many different parties can you see on the map?  What are their names?

3. Are any of those parties still around today?

4. Why does each state have more than one color?
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2004 PRESIDENTIAL ELECTION RESULTS BY STATE
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2004 PRESIDENTIAL ELECTION, STATE AND COUNTY RESULTS
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